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Absiract

This paper deseribes on investigatsn of the relatienship botwesn sudents' writing knowledee and secomsl
language writing performance Metacognitive and metalinguistic knowledge contibute significantly o
writing performance. Asa forcign lanpuage, T8 enderpraduste students wok a writing knowlbedpe class and
a writing preficiensy test. The knewledge process has o strong mfluence an writing performance, Except
for vocabulnry knowledge, other aspects and sub-aspects kad ne signi fisan effect on wigmg perfommanse,
Voeabubary knowledge had o negative impast on wniting pedformance. In other words, while some aspects
and sub-pzpects of writing knowdedpe did not zignificantly mfluence writing performance, athers did, The
pedagorical Enplication is that all mpacts of writing knowledge must be explicily faught o writing
it in order (e aprove students" writing quality, However, there must be a priorty of aspeet as the
comne ofthe materzl o be twught, with the pther aspects and sub-pspecis serving as complementary materials,
Thes could result in 2 moderate rdationship finding and a low percentage of conmibation. Underpradunte
English asa Foreign Language students from variows institutions and provinces may bave varying levels of
lenguage proficiency and wrting skilk.
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Intreduction

A mumber of studies on the rlatonship between wnting knowledge and writing perfonmance
have been conducted. The findings demonstrated the importance of writing knowledge in
developing students” writing cgkills and shaping students' woning performance. Lu [2006)
investigated the relationghip between process (metacognitive] knowledge and  wniing
performance, for example. She discovered thar different degrees of metacognitive knowledpe
about acadermic writing influenced the different nature of stpdents’ activities during the LT writing
priocess and positively influenced the quality of their writing by observing the writing process,
imerviewing the subjects aboul their metacognitnive knowledge, and amlvzing their writing.
Similarly, Yang & Fhang (2M2) investigated the rele of metacognitive knowledge in Chinese
students’ essays, The students were given the task of writing an essay and then complele a
questionnaire. The findings indicated a positive relationship between these two vaniabhles.

Lu 2006) and Yang & Zhang (20025 among ofhers, assessed the effectiveness of
metacepnitive knowledge applied in wniting strategies on students' writing performance. The
subjects were instructed to write an essay followed by a metscognitive refleciion. The findmgs
revealed that the students” lack of metacognitive knowledee influenced their low writing scores.
Similarly, Gillespie & Graham (2014) discoverald that limited knowledge sbout substantive writing
provesses was i predictor of their incompler: knowdedge of three types of writing, which affeceed
thetr wrating soore, by adminstering the Test of Wrinen Language [TOWL-2) w0 fifih-grade
students and interviewing them about their writing knowledge. Previous rescarch (Gillespie &
Cieghaen, 2014 Surat et al., 2004; Yang X H. & Zhang, 2002) shows that explicit and implicic
leaching of process keowladge is critical for improving studenis' wriling performance.

Hyland {2003} divides system knowledge, also known as metalmguisiic knowledge, inlo
vocabulary, grammar, and mechanics. Cock & Bassettn {20050, on the other hand, distinguish
between meaning-haed {momhemes), sound-bazed (svllables and phonemes), amd wnting
direction. Because Hyland's classification has a breader scope, the current study emplovs his
wriling system elements, namely vocabulary, grammar, and mechanics.

The relationship between vocabulary measures and writing performance was investigated by
Olinghouse & Leaird (200%) and Olinghouse & Wilson (2013), Olinghouse and Leaird examiined
second and fourth-grade students” vocabulary measures in terms of diversity. less frequency, mean
syllable length, number of polysyllabic words. and narrative writifig. (Olinghouse and Wilson, on
the other hand, studied fifth-grade students’ vocabulary in terms of diversity, maturity, elsboration,
academic words, content words, and register, as well as three types of wriling {siory, persuasive,
and informative writingh Both studics used fext analyses to assess vocabulary knowledge and
discovered that implicit vocabulary knowladge was positively related o the quality of siudents’
WIIINE.

Previcus rescarch on sysiem Enowlodge has focused on the relatonship between grommar
and writing performance, Javidnin & Maohmoeodi (2H35) sssigned 0 grammar knowledge tes
pertaiming to specific grammatical structures o Iranian ntermediate EFL stodents (Le.. simple
prosent, present continuous, ssmple past, and past perfect). They were then asked to write @ fros
composition and an e-mal obout their vacation. The study discovered a link between pramimar
knowledpe and writing performance. It sugpests that the more grammar knowledge students have,
the better their wrting quality. The study also demonstrated that tcaching prammar items can
improve EFL students’ L2 wnting performance. Furthermaore, Beers & MNaoy (201 1] investigated
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implicit grammatical complexity knowledge aza predictor of writing performance, Siedenis in the
seventh and eighth grades were assigned o write persisive and narraiive essavs. The findimgs
revesied that different levels of prammatical complexity were positively related to different types
of wriling texts, such as words per clause a5 a predictor of persuasive essays and clauses per T-
it 35 @ predicior of narratives

Furthermore, one essay was completed afier the subjects rewl @ passage relaced 1o the writing
task, and ancther cssay was completed after they read a mon-related passage. The resulis showed
that subgects in the thematically-related condition outperformed subjects in the thematically-
wnrolated condition of written compositions. Both studics diseovered a strong link betwoeen
content/topic and writing performance.

Previous research in Indonesia on the relationship between writing knowledge and wniting
performance vielded muxed resulis. This sudy looked af the relationship between EFL
undergraduaie sudents” syniactic knowledge, analviic skills, paraphrasing skills, and syniactical
errors in their compositions, Syntactic knowledge, analvtic ability, and pamaphrasing ability were
not found o be predictors of syntactical errors. Svstem knawledge and writing performance had a
negative relationship. Smmlardy, Lutviana et al. (2014) investigated the relationship between
svstem knowledge and argumentative writing peffammance in terms of lexical nchness (lexical
frequency profile). She discovered no significant relationship between advanced vocabulary and
overall writing scores in EFL undergraduate students.

In order to know students’ knowledge about writing, some previeus studies reviewed used
an oral test in form of an mterview for asking about the process knowledge, (c.g. Saddler &
Crrgham, 2047 ), the process and genre knowledge (Gillespic. & CGraham, 20104}, and the process,
context, and genre knowladge (Ninghua, 20100 Apnother way was by using a survey of
metacognitive reflection {Surat o al, 2004}, In relation i the est on system knowledge, the
previous studics measured the vocabulary knowledge from dee written texts {Lutvians of al., 214,
Dlinghouse & Leaied, 200K Olinghouse & Wilson, 203 ) and the grammatical knowledge from
writlen texts, too (Beers & Nagy, 20115 Only Javidnia & Mobammasd: {201 5y used an essay tes
for the metalinguistic knowledge pertaining 1o grammatical structures. Content knowledge is
meastred by providing familiacunfamiliar or thematically-relatedunrelated pazzages 10 be read
before assigning students to wrile an cssav.

Enowledpe 5 a concept (Hunt, 2003). Knowledoe about writing refers to what studenis
know about the concepts or theories of writing aspects obtained from learning and/or experience.
Since it is a concept, it cannot be secn. The student’s mastery of knowledge only can be observed
from its effects on their performance (Hunt, 2003). One method of measunng the students”
knowledpe is by using a test (Brown, 206); Hunt, 2003 ). In line with other researchers stated that
the practitioners are expected to implement performance assessment in enhancing students to be a
competent Enghshwriter (Meldawats & Harmad, 2023). Therelore, the present study used a fest to
measure the EFL undergraduates” knowledge of wniting. Since there is no existing iest on
knowledge about writing. 1 developed the test by reviewing theories of writing and adapting
several questions ised in the previous studies reviewed., Parts of the test were also adopted from
existing tests. The test developed was oriented v meet the principles of an effecive wse, ie.
practicality, relisbility, and validity {Brown, 2007},

Literature review
Writing 15 more difficult to leam than other language =kills. Students must master a wids
range of knowledze and abilities acquired through training and scheoling in order to write well.
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They must also undersiand the writing purpose, audience, and strafégies used during the wriling
process, Writing in L2 is even more difficult for ESL/EFL students due w their limived knowledge
of the farger language's topic, thetorie, and hinguistics (Vun & Chu, 2017), Farthermore, if their
L1 linguistic system differs from thewr L2 linguistic system, they will kave difficulty expressing
ihemselves appropeiately in English | Hvland, 2003 ), Some elements of wriling are invalved in
academic writing, and students are required w possess knowledge related o the elemenis of writing
in order e develop their academic writing skills.

Writing in a second language is a reflection of an ineraction that includes ntentional and
contextualized communication [t i3 made up of four parts: L2 writers, LI readers, L2
texts/documents, and 12 writnng context (Silva, 1903), Disers (students ) who use wiiting to express
their persond knowledge, attitudes, cultural orientation, language proficiency, and motivation are
referred to as L2 ariters. o the academic context, the writer’s classmates and the teachare/|lecturer
are the primary awliences, Tl penre, purmposes, modes, discourse sirsciures, synfax, lexis, and
conventions are all addeessed in the L2 text, The contexi for L2 writing is a situation that informs
the reader about why and bow & text is written. 11 is the enviromment in which students learn (1.,
a college or a university ).

Knowledze about writing

Writing as an activity of producing a wntten product 15 done in a recursive manner,
structured according to the demands and genre, cxpresses a purpose, and reflects a specific
relationshap (Hyland, Z003). In order to create & written product, writers must have both
metacegnitive {processy and metalinguistic {system) knowledge. Hyland (2003) adds three
additional types of knowledge held by L2 writers: content, genne, and context knowledge. Process
knowledge is important in activating stwdenis’ metacognition, which becomes the ceniral element
of doing recursive wiiling tasks. It is also known as metacognitive knowledge, and it is regarded
a5 an essential component of sel-regulated writing (Englert etal., 1992}, Declarative, procedural,
and conditional koowledge are all included {Surat et al, 2004). Declarative knowledge is
associated with facts and data. It 15 "knowledge about” or "knowledge conceming® L2 writing,
siich ag kaoawledge about good writing and good writers” charactenstics. Procedural knowledge iz
concemed with "how” to camy out cogmitive actrvities related to struteges used in task planning
and wrnting. Finally, conditional knowledge refers to the "when' and "why' of a particular sirategy
or procedure. These three factors have a sigmificant impact on students’ ability to write good
CREAYS,

A set of rules is applied to the creation of a formal text that is coherent and mified. Students
with system knowledge can wnte compositions fluently and accurately. It is also known as
metalinguistic or language-related knowledge (Andringn et al, 2012). Ditferent authors classify
system knowledge differsniby. Hyland {Z003) divides 1t into three categones: vocabulary (lexs),
grammar (syntax), and mechanics (punciuation and capitalization). Furthermore, Bowker (2007)
divides it into punctuation and grammar. Cook & Bassetti (2003), on the other hand, distinguish
between mesning=based (momphemes), sound-based (svllables and phonemes), and wnibing
direction. Finally, Schoonen (Andringa et al., 2012) associane i@ with vocabulary, syntax, and
orthography (spelling), The curmrent study clossifies system knewledge necording to Hyland’s
classification.

Lexical or vocabulary knowlsdge is defined as knowing words. However, i1t does not simply
refer to knowing the measning of words, but it relstes to lexical units {Bogaards, 2000) covering
some aspects. He distinguishes the aspects mibo six: foeme (watten and'or spoken). meaning
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{semantic), morpilogy (derivation and compoundingl, sydex (rule of agreement), collocares
icombination of words or phrase), and discowese (sivle, register, and appeoprioteness related w
context), On the other band, divides them only inte three: form, meaning, and use; however, these
aspects cover all aspects of vocabulary knowledge from Bogaards. Nation’s second aspect includes
Bogaards™ second and third aspects, whereas Matien's third aspec comprises Bogsards® last thiee
ARpECs.

= Each aspect is broken down o receplive and productive vecabulary knowledge. Recepive
or passive vocabulory relates te words someone recognizes when hearing or reading. The words
are received by a listener from othees or by o reader from lexes as inpul, and then befshe tries w
understand the ulterances or messages. Then, productive or active vocabulary deals with words
sotneone conveys an idea’opinion io others through speaking or writing, Since vocabulary
knowledge hos a muli-feceted aspect, a test 1o measare students” vocabulary knowledge must be
appropriate and based on the purpose of measurement and the aspeci(s) measured,

Mechaical knowledge is a basic wrifing skill that alse contributes to high wnting quality,

It refers o punciuation, spelling, and capitalization. It seems that mechanics knowladge is not an
imporiant aspect to be leamed i writing practice, but it is the same importani as vocabulary and
erammar knowledge in addition 10 ¢ontent knowledge, The following is an example of the
mechanical problems of an EFL undergraduate in wnting an essay:

b thar are well paid aften require specific nowledge which schools aren’t able to
wve them as colleges or wiversities fave @ necessary basis for research in different
areas and wihat 5 mare ey freguenddy lmve comnectians with vanais argarizeiions
Wil pay @itentlon o assicdfaons sindents so dF vou gel dgh grades vou ave able 1o
ohitain @ working plece even befre gradiaiion.

The students wrote a very long sentence without any punciuation, except at the end of
sentence, She does not have a problem with vocabulary and grammar, but her problem with
mechamics makes the message she wrote confising. It shows that mechanics knowledge 1= alse an
impariant aspect of writing. Therefore, mechanics knowledge iz also measured in this siudy.

Ome of the criteria for good wntmg 15 well-formed sentences. They are not wsed as an
*extension of grammar™ m writing, but mather 1o express ideas that students are willing to convey
for specific purposes and contexts ({Hyland, 2003). Rescarchers investigated students' syntactic
knwledpe by anabyrmg the use of clanse-specific syntactic complexity (Beers & MNagy, 2011},
specific grammatical structures in terms of tenses (Javidma & Mahmoodi, 2015), emor comection
and language analytic ability (Rochr, 2007), Grammar Judgement Tests (GJTs), and explanation
of ungrammatical sentences (Gutiérrez, 2012). The findings show that syntactic complexity and
grammatical structures (lenses| have & positive relationship with writing quality. Furthermore,
metalinguistic knowledge aboul error correction and language analytic ability is strongly related
i L2 proficiency. The final stody, Gutidgrres’ (20012), reveals that implicit and explicit grammar
knowledye s sigmificontly related o wntimg performance. Finally, ermor anzlysis is appropriate for
assessing students’ grammaticalsyntactic knowledge.

The third aspect of wnting knowledge is content. [t refers to the topics or themes on which
students are required 1o write { Hyland, 2002} It iz & key point in trensforming o paragroph into s
coherent idea, Students planning before wrting is infleenced by their content knowledpe, The
extent to which students comprehend the topic or theme of the writing assignment influences how
they organize and ranslate ideas into text (Berny, 201 ). He goes on bo say that duning the amiting
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process, students’ awaretness of revision is influenced by their familiarity with the wpic. When
studenis are Familiar with the topic, their awareness of revising the drafl grows. As a resull, when
degigning writing instruction, familiar topics muost be considered.

Students benefit from familiar topics. They can wnite better than when writing a text on an
unfamiliar ropdc (Berey, 2000 ; Esmaeill, 2000; He & Shi, 2002 ), However, soane 1opics Tor wnling
activitics in writing instruction, such as carthquakes, lefi-handedness, the compater revolution, and
popular music sivles, may be unfamiliar to many students. It iz simple for students who lave
personal knowledge of such topics o organize and write meaningful texts about them (Hyland,
2003). Oihers who have no cxperionce with such topics find the topics less or less familiar, and
they have difficulty planning and weiting the tasks. Teachers use a variety of technigues to help
students cope with unfamiliar topics, such as brainstorming, asking students to search for and read
related articles m a library or on the intemet, aod working in groups.

The last two aspects of wrting knowledge are genre and context, Genre 52 a classification of
fexts based on their commmunicative purpose, It is closely related o three confexts: situational,
cultural, and other genre confexts (Devitl, 2MM), The context of genre construction can be
described as a writér and a reader acting in accordance with the genre set. For example, students
may be assigned fo write @ letter o the editor of 8 magazine. The studenss must act as citizens
{rather than students) and write a letter to the editor about a current issue. They "must determine
their persona, their audience, (and) their purposes™ before writing the task (Devitt, 2084). Then,
the genre 5 constructed by the cultural comext, which refers to the rhetorical pattemn of thought.
Whatever writing penre students are assigned, they tend o use the same writing thetoric they use
when writing in their first language {(L1).

As Kaplan's (1966) findings in his study of 60 international students’ exposiony
paragraphs, Bnguage and culiure are interrelaeed. He classifics five divergent patterns of writing
based on a family of languages. He, then, describes that the thought pattems of the English
language are lincar and deductive, Arabic language (Semitic languages) is marallel, Criental
lznguages are circular or indirect, and Foman and Fussian languages ave digressive. (hher genres'
context refers to existing and established classifications of texts and forms in & society (Devitt,
2004d). Students are asigned 1o write a crtical review, bul instesd wrife 3 narmtive or persomal
expericnce essay, which is an example of a genre constructed by another genre. A cntical review
i5 an unfamilar textual type'form for stedents, whercas namative and personal experience cssays
are. As @ result, they tend to woie the unfamiliar text as if it were the familiar text. This
phenomenon demonstrates how the genre learned shapes the new genre learned { Devitt, 2004). In
a persomn’s life, the genre 15 always present. Situation, culture, and other existing genres all influence
and are influenced by it. According to Devitt, "context of the situation, the context of culture, and
context of genres all influence the actions of writers and readers. and they do so in part through
the genre.”" (2004).

Research method

A the purpose of the study was to examine the relation between varmbles in o single group
of subjecis, this swudy empleyved a quaniitative comelational research design. The correlation was
sgen from the two vanables, Lo, knowledge about writing and wrting performance. How much
eoch aspect and sub aspect of knowledge abowt writing influenced students” writing performance
wis also scrutinized, The students’ knowledge sbout writing and writing performance  were
meazursd by wsing direst tests; The students were assgned (o write an essayv, and their
compositions were rated by using an analvtic scoring rubric. Then, they were asked to do g test on
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knowledge about writing, and the resulis were graded. Both scores were analvzed 10 see the
relation between the overall aspec of knowledge about writing and writing performance, and 1o
exgming the influence ofknowledge about writing-on-wiiting performance

Participanis

The present study wis conducted in the Indonesian context. [Cinvelved EFL undergraduste
students i an Indoaezian institution. The aumber of the population was 156 students divided into
six parallel classes. Each class comprises 200- 33 snidents. Theee classes of students were involved
in the pilot study, and the ather theee were Involved as the research sample. The sample was
selected randodnly, and Clasz IVB, IVC, and IVE became the research sample. The students were
sgsigned o write an essay, and their compositions were rated by using an anabytic scoring rubrc.
Then, they were asked 10 do a test on konowledge about writing, and the resulis were graded. Both
scores were analyzed to see the relation between the overall aspect of knowledpe about wrting
and writing performance, and o examing the influence of knowledge aboui writing on wriling
performance,

[nstruments

Test on knowledge is about gbout writing. The test items were developed by reviewing
previous studies on vanous aspects of knowledge about wniting and by referming to concepts of
knowledge about writing possessed by L2 writers from Hyland {2003} and Surat et al. (2014). The
aspects included process, content, system, and geore knowledge. The development of most items
was based on Hill (1998), Brown (2004, Bowker (2007), Oshima and Hogue (2007), Murray
(201 2}, and online materials In addition to the development of mestof the test items, an existing
vocabalary knowledge test developed by Read (1993 and TOEFL TP test on grammar were
adopited as parts of the test on knowledge aboul writing.

Writing Test. It was used o collect data pertaining o studenis” writing performance, The
siudenis were assigned woowale an essay in form ofa timed-imprompiu test. This test had limitation
for Inoking st an suthentic sample of real performance. but it was useful for eliciting a sample of
writing performance indicating students” writing ability {Broavn, 2004). The writing et was
developed based on the syllabus and mstructional objective of Wnting Course 11,

Pilot Study

Before collectmg the deta, a palod study was carned out to make sure hat the iITstiamenits
used for the present study were valid and reliabdes It was begun by trying out the instruments to
oth students and writing lecturers as raters. For the first day, the students were ssked 1o write an
essay m Y0 minutes. They were given writing prompt containing the description of the topac, the
nstruction, and the way of sconng. For the second day, they were assigned to do the test on
knowledpge abowt writing in 90F minutes, 0.

In order to know the validity and relisbility of writing scorng rubric, five writing lectwrers
were invited 1o mate seven pieces of compositions based on the writing rubne developed and
validated before all of the students” compositions were rated. The raters were writing leciurers who
tught Writing 11l (now Essey Wnting) during the study, They were categorized mto three
experienced and two inexperienced lecturers of wnting. Fimstly, they were asked to rate one
compesition selected mamdomly in one room, The purpose was to make them have the same
perception towards the scoring rubric they veed to rate, Then, they were given six composifions o
rate individually. The next step was to inpit the students” responses on the test on knowledge sbout
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writing, the studenis’ compositions, and the raters’ scores on the sample compositions, Afler that,
all of the data were calculated by using SPP5. [T the reliability coefficient was = 70, il was
considered high. Afier the instruments were calculated, the content knowledge items were revised,
lested, recalewlated, and retested. The final step was te caleulate the scores from the students”
eesays and rest on knowledge about writing by using Pearson correlation

Dhista collection and Adalysis

The rescarch data were collected in two days. On the fiest day, the students were assigned
I write o timed-opinion esaay in 90 mimstes. The students were given writing prompt 1o help them
understand the topic and instructions clearly. Then, the weitlen compoesitions were collectad. Even
though the test en knowledge about writing was discussed earlier in this propaosal, in the procedure
of gathering data, the test was adntinistered after the students did the writing fest. The reason was
e awoid the Students” writing from the mfleence of their answers on the test. Therefore, on the
second day, the students were asked 1o do the st on knowledge aboui writing for about 90
minutes, The test was an objective st - muliple choices compnsing 116 fiems, The students”
answer sheets were checked and graded by the researcher. At the same time, the essays were mted
by two raters experiencing in teaching L2 writing, Then, both scores from the writing test and tes
an knowledge about writing were input and analyzed statistical by and descnptively.

The two scts of scores were analyzed by using Pearson comrelation. The statistical
calculation was dome by using a computer with P33 program, For the second question, the data
were calculated by using regression analysis. There were three stages of calculation by using
regression analysis, Firstly, the data were cakoulated by using simultaneous test{F-test) to examine
the contribution of the overall aspect of knowledge aboul writing to the writing performance.
Secondly, the data were caloulated by using pamially by using -test 1o see the contribiition of cach
aapoct and aub aspoct o the writing performance. Finally, the data were calculated by using
Goodnsess of G to examing how much the influence of the overall aspect of knowledge o the
writing performance.

Resalt and discussion

Kelation beiween aspects of knowledge about writing and writing performance

The relanonship between wnting knowledee and wrting performance 15 positive. Wniting
knowledge is divided into process, system, content, and genre knowledge. and system knowledge
is further divided into vocabulary, grammar, and mechanics knowledge. The overall and subaspect
relationships of knowledge to writing performance are examined.

Tahle 1. The Comelations botween Swdems' Writing Knowledge, 'Writing Performance and Individunl Aspect
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Table 2. Descnptoae Analyses of Sudenis” Writing Knonwleadge, Wnting Performance and Individual Aspec

Faciur L) FiF i
Wnting Knowledpe Pyl {1438 L0
Wrining Ferformonee .44 (L5353 11x1
Individunl Aspect 3.8 L4l 101

According o the statstical analysis, the relaionship s moderate, which mens that iF
siudents have a high level of weiting knowledge, their writing performance is also high, but nod
excessively so, The relation degree of an individual aspect cannol be seen because the relation iz
seen from the overall perspective, This finding, however, emphasizes the significance of aspecis
and subaspects of writing knowledge wo write performance, Furthermore, Sukmawan elal (2021)
stated that the main. effect of proficiency level on writing perforisance is significant such thar the
sfudents who have a higher level of writing proficeency have better performance than the studenis
who have a lower kevel of writing proficiency.

The current study's findings are consistent with those of previous studies. Despite the fact
that this siudy focused on the overall aspect, wheress previous studies focused on an individual or
several aspects of wriling knowledge, both findings show a positive correlation bebween writing
knowledge and wrating performance {Beers & Nagy, 2 1 Gillespie & Grabam, 2004: Javidnia &
Mahmoodi, 2015; Olinghouse & Wilson, 2003} I§ Beers and MNagy (2011) show the sirong
influence of system knowledge {grammar) an writing performance pertaining to a specific genre
of exts, Gillespie {(Gillespie & Grabam, 200141 demonstrate positive relation between process
knowledge and genre knowledge in which the writing performance iz under controlled. Beers and
Mgy (2011 konsider waching the tvpes of genres explicitly wlile Gillespie & Gralwam (2014)
sugeest the involvement of teachers and students in discussing structures of each tvpe of genre
during the writing process, In a nushell, explicitly teaching the aspeds and sub-aspects of
knowledge about writing 15 needed o develop students” writing skills.
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The teaching of knowledge about writing can be dome in two ways The first way is teaching
the aspects of knowledge sbout writing implicitly or throwgh practice. Mostly the studenis”
activities in the classroom e practices 1o wiite by imitatmg text models or summarizing a text by
answering several questions as guidance for making a short paragraph. The second way is teaching
ihe aspects of knowledge abom writing exphicitly. As done by Esmaeili (20000 when willing to
diseover the effect of content on writing perfomance, students were assigned o read two reading
passages before wiiling two cszays, Firstly, they read a thematically-related passage. and then
wrete an cssay based on the text. Secondly, they read a thematically unrelated passage and wrote
an essay unrelated o the texn These activities showed that eeading texis related o topics makes
the students easy o write an essay and enables them o improve their weiting performance
pertaining o the content of an essay. These activities build students’ awareness about the
imporiance of knowing the opic through reading before writing the fagk.

Some researchers have lookad e the effeciiveness of both implicit and explicii methods of
feaching LT knowledze, including L2 writing The findings indicate that either implicit or explicit
instruction on grammar knowledge is effective for use in e classroom (Andringa et al., 20611,
Soleimant etal., 200 5} Similarly, both implicit and explicit vocabulary mstruction through reading
is effective for vocabulary development {Khamesipour, 20055 In contrast 1o previons research,
Nazari (Mazari, 2013} discovered that students who leam the Present Perfect Tense explicitly
outperform those whao leam ot implicitly on grammar and writing tests, It demonstrates that explicit
instruction in grammar knowledge is more effective than implicit instructien. Hyland (2003} also
emphasizes explicit writing instruction on knowledge aspects.

According to the findings of this study, aspects of writing knowledge must be explicitly
taught. The cument study tested Fow aspects of writing knowledge, and all of them must be
inchuded in writing instruction. However, the impoctance of weaching cach aspect varies. It is
determined by the writing instruction’s ericniaiion. Furnthemmere, the priority of wcaching can be
determined based on the findings of data analysis pettaining (o the contrbution of cach aspect o
writing performance.

Coatribution degres of aspects amd sub=aspects of knowledge about writing o the writing
performance

Conceming the second question, the overall sspect of writing knowledge makes a significant
contribution to writing pertormance. According to the statistical analysis, none of the aspects or
subaspects contribute equally to writimg performance. Only process knowledge has a significant
impact on writing performance. Because of its importance, it is the best predictor of wting
performance. This finding is consistent with the literature, which states that process knewledge is
the most important aspect of performing writing tasks (Hyland, 2003). Other aspects and
subaspects have litle influence, but they do contribute to writing performance. Partially, the
system, content. and genre have no effect on writing performance, but they have a significant
impact on it

In relatom to the pricrty of teaching the aspects and seb-aspects of knowledge about writing,
the process knowledge becomes the orientation of the witing instruction. As the process
knowledge becomes the core clement of tesching knowledge sbout writing, the other sspects and
sub-pspects are taught 05 complementary clements. They fanction t¢ help students enhance their
writing skills, Thersfore, these sspects and sub-aspects are also included in the writing instruction
i support writing development (Hyland, 2003,

Ly
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In the present study, partial vocabulary knewledge nmegatively coniribules o wnling
performanee, 1118 contradictory o the findings of the previous studies that vocabulary knowled ge
i the predicior of writing performance (Boche & Harmmgion, 2003p It might be caused by the
type of test which is not usual for siudents. In Boche and Hamington's study, the test on vocabulary
kinowledge iz in Toem of ¥YESMNO questions, o it is easy Tor the stndents o do the tesr, The 122 on
vocabulary knowledge used in the present study is & Word Associates test in which the students
have to choese four out of caglt chotees associated with the main word. This kind of test is new
for the students, and they are net accustomed to doing such kind of test. They end 1o choose enly
one coprect word as the answer. In addition, many siudents did oot do the test seriously, so they
choose the angwers to the questions without thinking deeply.

Wath regard 1o the contribution degree, the ovemnll knowledge about writing influences 33%
of the quality of writing. The other 67% are affected by other Factors oot included in the prezent
study. Based on the literature, there are some other elements influencing the students” writing
products, like motivation, imteresis, needs. limitations, and cpportunities (Scarcella & Oxford,
1992}, Another Factor thal influences writing performanse is L2 proficiency (Cumming. 1986) az
she found in her study that 11 15 an additional factor in increasing writing performance. Therefore,
for further study, these factons can be considered as the predictor variables of writing performance,

Coaclusion

The positive relationship between wnting krowledge and writing performance suggests thas
the overall aspect of writing knowledge is important m writing development, and students as
writers arc expected io have the knowledge. The pedagogical implication of this study is that
aspocts of writing knowledge must be' éxplicitly taught during writing instruction in order o
improve writing quality, particualarly for students with low L2 proficiency. However, depemling
o the oricniation of the writing instruction, the cmphasis on tcaching cach aspoct varics.
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