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nseness language. Conventional teaching of tense needs to be improved
ensure both conceptual and practical understanding of tense amang young
arners. Therefore, an appropriate medium plays a significant role to help
is effort. Short stories can be promising media to help students to under-
and English tense, It Is due to the nature of a short story that exposes
tions or events in a sequence of time. Time sequence is an impaortan!
ing that deals with tense and aspect. A short story also gives a clear con
xt in which a certain tense or aspect is used. Incorporating a short stary in
-der to help young learners understand English tenses should be done «
ich a way to ensure the clarity of the theoretical concept that is applied 1
ntextual sentences. The ways proposed in this chapter are basically sup
ssed to be useful for English young learners.
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Race and Win with Grammar

Learning English can be a burden for some students. Most of the stu-
dents are afraid of the subject. They think that learning English means facing
numerous language rules and patterns. Moreover, due to their limited knowl-
edge of current teaching method such 2s communicative language teaching
- {CLT), some English teachers teach the students grammar by using boring

and uninteresting methods. These teachers argue that the teaching of gram-
mar can only be effective if grammar is presented through repetition and
rote drills. Misunderstanding of the natura of CLT may also lead to fallacies
in the grammar instruction. Grammar might be considered unimpeortant
$ince teachers have to focus on how the communication oceurs. Thus, ac-
‘Curacy is not taken into account. This chapter presents how to teach gram-
mar using 2 fun game, Race and Win with Grammar, a board game adapted
frem Toth (1995: 38) as an alternative technique to teach grammar. By using

this game, teaching and learning grammar can be very attractive, interac-
tive, fun, and eflective.

THE TEACHING OF GRAMMAR

Grammar is defined as the study of what forms or patterns are possible
I & language and grammar is conventionally sean as the study of the syntax
And morphology (Tharnbury, 1999: 2). Meanwhile, Brown (2001 362) men-
Iﬂnnﬂd that grammar is the system of rules governing the conventional ar-
fangement and relationship of words in a sentence. Grammar is the mental
Systerh in human brain that enables human beings to produce and interpret

the words and sentences of their language (O'Grady & Dobrovolsky, 1992:
4




tence in order to establish communicative teaching, Thay think that teach-
grammar will linger communicative activities among the students, In
act. teaching grammar is needed ta build students’ communicative compe-
e, Communicative competence should be seen to count linguistic com-
patence not to replace it (Larsen-Freeman, 1991). Teaching grammar means
Mabling students to use linguistic forms accurately, meaningfully, and ap-
propriately. Thus, it is the teacher’s responsibility to establish the teaching
1 learning process in such a way that grammar is presented in an effective
ar which can eventually help the students to use the linguistic forms

curately, meaningfully, and appropriately, and which can create a fun and
joying classroom atmosphere,

The teaching of grammar has become a contraversial lssue along
the occur _tica of CLT. In its early years, sarme proponents of this appr
refused grammar instruction in the teaching and learning process, They
sued that explicit grammar teaching is incompatible with their commun
rive ideology. Sugiharto (2005: 173, as cited in Collins, 2006: ) statod he
CLT has a negative impact on grammar instruction. However, grammatisg
-ompetence cannot be neglected as it is one component of the campon
of communicative competence which should be acquired by language lear
to have intelligible communication. Brown (2001: 362) argued that g
matical competence occupies a prominent position as a major compas
of communicative competence. Without the knowledge of how to orgs
an intricate, complex array of rules into a permissible grammatical sen
one's language would be simply chactic. Meanwhile, Patchler ([99%
pointed out that “grammar allows us to generate an unlimited utter
with finite set of linguistic resources and to talk about the world beyand
here and now." Thus, the discussion of grammar instruction i nat amy
sized on whether or not grammar is important, but it focuses on how '
teach grammar in order to build students' communicative competan:s werned by rules; it has ebjectives; it is a closed activity; and It needs less

In Indonesia, traditional grammar teaching can still be found in » pervision from the teacher. Thus, not all play can be a game; a play with
language classrooms. The teaching of grammar falls into memaorizing | b rules and objectives cannot be regarded as a game.
drilling of producing grammatical sentences. In other words, gramma 8 Along with the development of teaching approaches, the taaching and
been exclusively taught with merely analysis at the sentence fevel. Linkies Mining process, methads, as well as strategies may also be made relevant
nately, such grammar teaching is not in favourable for some of the sus e approaches, Accordingly, game as one of activities in the wicking o
as these students find that studying rules and patterns such as those In s Hing process has become very popular. Many teachers, n asilp
and word formation is like the formula in mathematics or physics | Ui teaching of English with games. They are enthusiastic in u:l Iiidﬂ;}g:maas
learning grammar is like learning mathematics and physics with stres waching devices, yet some of them often A il
complicated, and tiring repetitive drilling {Cahyone, 2009). The tradhi s fillers, a way of killing some times left in thal conching duration, or &
vty CHIRACHIE granicae in iy Dic:Impraxaions of erming § NS Mk [rom the monotonous drilling. In fact, many textbooks and method-
language as students will get bored easily of the same repetitions anil | y writers have argued that are-not just time flling activities, bit
drills. Teaching grammar does not mean asking students to repeat modes have great educational vaiuses. Lee (1979) noted that hould be
a mindless way or asking them to memeorize rules. Such activities (8 i as central not peripheral to the foreign languaguﬁmchuﬁa-@ iy

boring and do not necessarily reflect grammar teaching. This does nol ¢ | they are not just a diversien, a break from routine activities, but a way

that there is no place for drills, but drills should be used in a meaninghs iting the learner to use the uape |

purposeful way (Larsen-Freeman, 1991), ke language in the course of the game (Deesre,
Some misconceptions in current approaches, notably the CLT, di

age the teaching of grammar, Some teachers in Indonesia possniiny

misconceptions tend to neglect the accuracy of students' language (o

IMES IN ENGLISH LANGUAGE TEACHING

- Agame Is basically a play governed by rules (Klauer, 1998). A language
me Is a language play governed by rules, but with dlear linguistic rules to

thich all participants in the activity must conform. According to Klauer
"), there are some characteristics of a good language game, namely, it

Using games as teaching and learning activities can expose the students’
ition better and actively engage them in language learning (Ersoz,
Wi, Haremer (2007: 223) argued that games could engage students and
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neourage them to use the Trget structure with enthusiasm, By using garmes

ye teaching and learning process are cantered on the students, while the
\acher acts as a supervisor andfor a facilitator, In other words, a gaume
spresents a learner-centerad instruction, 4 tachnique in which it s the W

ents who are actively engaged with the target language. According to Brows
2001 46), learner-centered instruction is a technique which accounts h.m "

re’ neads, styles, and goals, Itis a technique that focuses on students cre

tivity, innovation, and sense of self-competence. Games are effective ba
ause they arise students’ motivation, lower their stress, and give them
pportunities for real communication (Deesre: 2002). In order to use

uage games effectively, the teachers should have a careful design nl1 'rlhln-u
ssson plan; thus a game is not used only for killing the time. Hadfield {179
s cited in Deesre, 2002), suggested that “games shuulu.:l _he regarded W
ntegral part of the language syllabus, not an amusing a:m-rt;r for Fricay o

arnoon or for the end of the term.” Games can contribute to Studeniy
Idills if they are incorporated into the classroom, particularly if they we
ssed to reinforce or introduce a grammatical rule or structure. The wiy 118
eacher uses the language game will affect the ability of the students to s

rhe language properly and meaningfully.

RACE AND WIN GAME
The Race and Win game s 2 kind of board game adapted fron Tl
(1995: 38). Toth's game Is originally named as “Trying to Get Hame It o
to provide students with practices in making suggestions. In this case, (I8
Race and Win game is aimed to et the students experience 'Id'te use of 1l
ject and verb agreement in the present simple tense, particularly subjss
and verb agreement on the third-singular person subject and -s,n'-_cs A
of verbs. As other board games, the Race and Win is equipped with o busd
counters, and dice. The students use the dice to move their countars Iy
the path on the board (ses Appendix |]. The students, with their countens
race to the finish to win the game. To win the game, the students shoulil s
able to make grammatical sentences in the present simple tense. Yit, v
rules should be followed in order to be able to play it. The rules to play B8
gamae are as follows: \

* T start playing the game, distribute the game board with its cards el
dicw to sach group of four students.

.I RIS AND STRATEGIES TO ENHANCE ENGLISH LANGUAGE LEAN!

Ask the students 10 place their counters on START, Ask the students to
take in turn to thiow the dice and move along the number of squares
sheren

If a student lands on an instruction such as "Miss a turn,” he or she must
follow this instruction, if they fall on an action square, they should make
a grammatical (positive) sentence in the present simple tense based on
the picture. If he fails to make a grammatical sentence, he or she is not
allewed to move the counter,

If a player falls on a CARD square, he or she takes the top card from the
pile of cards. If it is a question card, he or she should ask the questions,
based on the former action square he or she fell on, to ancther player
who holds an answer card, If he or she falls firstly on the CARD square,
he ar she can make his or her own interrogative sentence, not neces-
sarily based on action squares. If there is no players who hold the an-
swer card while one player has a question card, he or she can keep the
question for later turn.

The players who held more than one answer card can use any card that
he ar she likes. He or she should give a grammatical answer, otherwise
he or she should go one step back and make other players remain still.

HING PROCEDURES
The Race and Win game can be presented through three-phase teach-
.. pre-teaching, whilst-teaching, and post-teaching activities.

Pre-Teaching Activities

|. Use some pictures to do the brainstorming.

2. Asl and lead the students to guess one's occupation based on the
pictures presented in front of the class, such as;
a. Can you guess what his job is?
b. He works in a restaurant, tastes some food, etc, so he is a/an

1. Ask and lead the students to mention some daily activities by using
the pictures, such as:
a. What do you do every Saturday night?
b. Do you brush your teeth before you go to bed?
. Let’s see this picture. She has breakfast; what about this one?

ari, Boce and Win with Grammar
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4. Show the objective of the lesson, and tolls the students that they

are going to play a game.

Whilst-Teaching Activities

5. Group the students; each group consists of four students.

6. Discuss the rules of the game and how to play the game

7. Demonstrate to the students how to play the game.

8. Distribute the game board with the dice and the cards.

9, Ask the students to play the game.

10. Distribute the activity report worksheet and explain the instruction

see Appendix Z).
::ﬁ.:k the students to fill in the activity in the repart workshee!

1.
Ask the students to discuss the worksheet done by the studernty

12.

Post-Teaching Activities
13, Ask the students to sum up what they have learned.
|4, Ask the students to have their reflection on the teaching and loard

Ing activities.

ONCLUSION

It is evident that games bring many benefits in the teaching and learnig
“a language, particularty English, Teachers can get many benefits (1 uslig
smes in their class. This chapter presents the Race and Win game, a board
e that can help much in teaching the present simple tense. The struleg
wscribed here is to help students to use the game as a medium to pracine
& use of present simple tense to CONSIruct grammatical sentences, NOW
y agreement of the subject of third singular person and the verb. By uung
1S game, Iﬂdﬂﬁﬂﬂﬂnﬂﬂtﬂ'ﬁgﬂd to Pmﬂﬂﬂ the use ﬂf-—iflrﬁ additici W
arhs in order to make grammatical sentences in the present simpie 1His
hrough this game, students’ motivation is increased due to the s
hallenge and fun of the game. Therefare, itis very beneficial for teachon 18
se the game in the teaching of English.
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PPENDIX I: THE GAME BOARD
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APPENDIX 2; WORKSHEET OF ACTIVITY REPORT

Group
Marme(s) :

Date

I While playing the Eames you have made some sentences; now, please

write the santences in the table below.
o Sentence
|
=" g !
3
4
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