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Abstract:

This study utilized an eclectic blended method with CALL application, combining

flipped, brain-targeted teaching, and Know-Want to Know-Learn (KWL) to cater to

diverse student learning styles. This study aimed to evaluate the effectiveness of the

eclectic method as a teaching strategy, the difference in students’ reading motivation

before and after using the eclectic blended method with the CALL application, the

difference between high and low motivation students taught by the eclectic blended

method with the CALL application, and the interaction between the eclectic method

as a teaching strategy and students’ reading motivation level toward students’ critical

reading achievement. A 2 x 2 factorial research design was conducted in some

colleges of English Education Department students in Indonesia. The data were

collected using motivation-level questionnaires and critical reading tests. The

experimental and control classes were conducted with 30 students in each class as

the sample. The study used two-way ANOVA to analyze data, revealing significant

differences between the experimental class taught using the eclectic blended with

CALL application and the control class taught using conventional methods. The

results also revealed differences in students’ reading motivation and the interaction
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between the teaching strategy and their reading motivation level toward critical 

reading achievement. The Eclectic Blended Method with Computer-Assisted 

Language Learning (CALL) Application is an innovative approach for Indonesian 

EFL college students, combining multiple teaching strategies and technology to 

cater to different motivation levels in a critical reading course. This approach is 

inclusive, flexible, and allows personalized learning, boosting students’ motivation 

and engagement in the course. The study suggests that educators can improve 

students’ reading achievement and motivation through an eclectic blended method 

and recommends further research on this combination with technology instruction.  

在线学习中的教学领导力和教师效率 

摘要： 

本研究采用折衷法和 CALL 应用程序，结合翻转课堂、大脑定位教学和“知道-想知道-学习”（KWL）来满

足不同学生的学习风格。本研究旨在评估折衷法作为一种教学策略的有效性，使用折衷法和 CALL 应用程

序之前和之后学生阅读动机的差异，使用折衷法和 CALL 应用程序教学的高动机学生和低动机学生之间的

差异，以及折衷法作为一种教学策略与学生阅读动机水平对学生批判性阅读成绩的相互作用。在印度尼西

亚一些英语教育系学生学院进行了一项 2 x 2 因子研究设计。使用动机水平问卷和批判性阅读测试收集数

据。实验班和对照班以每班 30 名学生为样本。本研究采用双向方差分析法分析数据，结果显示使用折衷

混合 CALL 应用教学的实验班与使用传统方法教学的对照班之间存在显著差异。结果还揭示了学生阅读动

机的差异以及教学策略与他们的阅读动机水平之间的相互作用对批判性阅读成绩的影响。折衷混合方法与

计算机辅助语言学习 (CALL) 应用是印度尼西亚 EFL 大学生的一种创新方法，它结合了多种教学策略和技

术，以满足批判性阅读课程中不同动机水平的需求。这种方法具有包容性、灵活性，并允许个性化学习，

从而提高学生的课程积极性和参与度。该研究表明，教育工作者可以通过折衷混合方法提高学生的阅读成

绩和积极性，并建议进一步研究这种与技术教学的结合。 

关键词：折衷混合法；计算机辅助语言学习（CALL）应用；学生动机；EFL 批判性阅读 

1. Introduction

The eclectic blended method for language teaching is 

understood to be a combination of several learning 

models in a single lesson. In other words, eclectic is a 

learning method that addresses the weaknesses of 

implementing learning using only one learning method. 

Based on the research results, the use of a single learning 

method is less able to accommodate the heterogeneous 

learning styles of the students in one class. This is in line 

with the findings of Iscan,2017; Richards and Rodgers 

(2016), and Mwanza (2016), who stated that the eclectic 

approach is a language education method that combines 

various approaches and methodologies to teach 

languages according to students’ learning objectives, 

abilities, and learning styles. Parupalli (2018), Kumar 

(2017), and Iscan (2017) emphasize the importance of an 

eclectic approach in learning, according to which the 

eclectic approach is pluralistic, consistent, and involves 

diverse learning activities in accordance with variations 

in learning styles and students’ needs, which of course 

adapts the material. 

Teaching English as a foreign language, especially 

critical reading, is challenging. In the Critical Reading 

class, lecturers must know which learning strategies can 

stimulate student motivation. In the twenty-first century, 

reading has become an important academic skill. 

However, many students lack motivation to study 

because their reading skills are unsatisfactory. Poor 

reading skills can hinder enthusiasm (Larkin, 2017; 

Kweldju, 2015). Many students have difficulty with this 

skill; therefore, they need innovative learning model-

based technology, such as the eclectic blended learning 

model and computer-assisted language learning (CALL) 

learning applications in higher education contexts.  

Students are sometimes not ready to learn, which is 

built in a learning process with only one learning method 

that is deemed unable to accommodate the diverse 

learning styles of students in the classroom, so that 

students are better prepared to receive learning. Along 
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with technological developments, the government 

recommends that the learning process in higher 

education be integrated with technology. As technology 

and computer-mediated environments become 

increasingly common in educational settings and as the 

eclectic method is adopted in contexts where language 

educators and researchers are keen to engage in 

pedagogical innovation, research into the blending of the 

eclectic method with technology-mediated environments 

becomes unavoidable, particularly to assist language 

educators and researchers in understanding how CALL 

influences task and curriculum design (Tavakoli & Lotfi, 

2021). Based on previous studies conducted by Dozie et 

al. (2023), Asif and Khan (2022), and Brett (2020), it can 

be concluded that relatively little has been published on 

the eclectic method in technology-mediated contexts. 

Therefore, this research combines eclectic-blended 

learning using CALL as a Critical Reading learning 

medium where students can access interactive critical 

reading texts, practice questions, and enrichment 

materials to help them understand content, apply reading 

strategies, and receive feedback online. According to 

Brett (2020), the CALL application stimulates students 

in the foreign language learning process. technology-

based interesting reading to improve understanding of 

text content. 

According to Rukminingsih et al. (2021), several 

previous studies by Arifin (2020), Rukminingsih (2018), 

Larking (2017), Lee et al. (2016), Kweldju (2015), and 

Amudson (2015) stated that critical reading is a thinking 

and reading process that requires higher-order thinking 

skills. skills that need to be implemented as effective and 

innovative learning strategies to motivate students to 

learn critical reading. Several research findings based on 

the brain or neuroscience and obtained by Rukminingsih 

et al. (2021), Din (2020), Seegers (2020), Trolian (2018), 

Rukminingsih (2018), and Parr (2016) concluded that 

learning strategies based on neuroscience or the brain 

can increase motivation, values, creativity, comfort, 

critical thinking, feelings of peace, and self-efficacy of 

students. Meanwhile, several previous studies using the 

eclectic model obtained by Mwanza (2016, 2020), 

Parupalli (2018), Iscan (2017), and Kummar (2017) 

concluded that combining several learning methods 

could accommodate the diversity of students’ abilities. 

Thus, this research addresses various research gaps, 

including theoretical, empirical, methodological, and 

setting gaps from previous studies, by implementing an 

eclectic blended method with CALL application for 

Critical Reading learning. 

Based on previous studies and pre-research results 

that showed that students’ critical reading skills are poor, 

it is necessary to carry out fundamental research using 

innovative learning models based on neuroscience and 

technology through eclectic blended models using 

computer-assisted learning (CALL) applications. The 

eclectic model applied in this research is a combination 

of several learning strategies, including flipped 

classrooms, brain-targeted teaching by Hardiman et al. 

(2012), and KWL (Know, Want to Know, and Learned) 

with the CALL application for learning Critical Reading 

courses.  The research objectives are as follows:  

1. To test the effectiveness of the eclectic blended

learning method through the CALL application 

compared with the conventional method in teaching 

critical reading courses. 

2. To examine the significant difference between high

and low students’ reading motivation before and after 

being taught an eclectic blended learning method using 

the CALL application. 

3. To test the effectiveness of the implementation of

the eclectic blended learning method with CALL 

application in EFL critical reading for high motivation 

students compared with low motivation students. 

4. To examine the interaction between teaching

methods (eclectic blended learning method with CALL 

application and conventional method) and students’ 

motivation levels (high and low motivation) toward 

students’ achievement in EFL critical reading. 

Hypotheses 

H1: The eclectic blended learning method through the 

CALL application is more effective than methods for 

teaching critical reading courses.  

H2: There is a difference between high and low 

students’ reading motivation before and after being 

taught using an eclectic blended learning method through 

the CALL application.  

H3: The eclectic blended learning method with CALL 

application in EFL critical reading for high motivation 

students achieves better achievement than low 

motivation students. 

H4: There is an interaction between teaching methods 

(eclectic blended learning method with CALL 

application and conventional method) and students’ 

motivation levels (high and low motivation) toward their 

achievement in EFL critical reading. 

2. Literature Research
2.1. Eclectic Method

The eclectic method combines several language-

teaching techniques to meet learners’ requirements and 

goals. The eclectic method, which was first introduced in 

the 1970s, has gradually gained popularity in language 

education. The eclectic method is a blend of several 

learning methods (Jebiwot, et al., 2016). There are no 

distinct approaches or language instruction ideas for the 

Eclectic Method. Various teaching strategies are derived 

from various language teaching systems and adapted to 

meet the demands of students. According to Larsen and 

Freeman (2000:128), teachers who subscribe to the 

pluralistic view of methods and choose from among 

methods to create their blend, their practice is said to be 

eclectic”. Every designed teaching strategy has 



Rukminingsih et al. Eclectic Blended Call Application of Indonesian EFL College Students with Different Motivation Levels in Critical 

Reading Courses, Vol. 64 Autumn/Winter 2024 

307 

advantages and disadvantages. In the classroom, there 

was no authentic or engaging approach to language 

teaching. As a result, an eclectic teaching style has 

emerged, which is said to be the best method for teaching 

languages. According to Brown (2002), an eclectic 

approach enables educators to choose resources that best 

suit the changing circumstances in their classrooms. 

Parupalli (2018), Kumar (2017), Iscan (2017), and 

Gilliand et al. (1994) argued that the eclectic method is 

adopted because it is not dependent on a single technique 

or style of instruction.  

The eclectic approach to language instruction is a 

flexible and adaptable method that draws on various 

teaching approaches and concepts. The learning 

experience is intended to be customized to each student’s 

specific requirements and abilities as well as the 

objectives of each class. Teachers can create dynamic 

and engaging learning environments by combining 

various aspects. This can help keep students interested in 

and accommodate their unique learning styles. The 

Eclectic learning model for language teaching combines 

multiple learning models in a lesson, addressing the 

limitations of using a single model to accommodate 

diverse learning styles in a single class (Iscan,2017; 

Richards & Rodgers, 2016; Mwanza, 2016).  

2.2. CALL Application 

Computer-assisted language learning (CALL) is 

being explored for occasional use, independent study, 

skill development, and course focus, despite its 

effectiveness in language proficiency; however, it is not 

as popular as email or the Internet. CALL, which was 

created by Hardisty and Windeatt (1989), can be 

effectively integrated into the language-learning process, 

providing educators with increased availability via 

email, chat groups, and asynchronous bulletin boards. 

CALL offers multimodal assessment, instant feedback, 

and flexibility to many students (Nurawalia, 2021; 

FitzPatrick & McKeown, 2020; Ting, 2020) 

According to Bahari (2020), computer-assisted 

language learning (CALL) has evolved into an advanced 

tool that uses computer technology. Many studies have 

investigated the effectiveness of using CALL for 

language learning (Nurwalia, 2021). Islam et al. (2021) 

also stated that virtual activities should not be viewed as 

a division of the learning environment or as a 

replacement for traditional classrooms. Google apps 

enable students to retrieve learning materials so that they 

have more time to read and understand the materials 

before attending traditional classrooms. 

2.3 EFL Critical Reading 

Critical reading is part of the reading process. While 

reading, people simultaneously think and process the text 

to find information and gain a strong understanding 

(Rukminingsih, 2021; Sapitri & Amin, 2018; Wallace, 

2003). Critical reading aims to enable students to 

analyze, synthesize, evaluate, and create text from 

various sources, including conceptual or research-based 

articles from journals, proceedings, magazines, and 

ELTS reading tests. This approach helps students express 

their opinions, draw new insights, and develop new ideas 

(Rukminingsih, 2021; Ann, 2013).  

Critical reading is closely linked to EFL students’ 

reading comprehension skills. Critical reading methods 

enable students to employ all three cognitive processes 

in Bloom’s taxonomy, which are generally connected to 

critical thinking skills (Nasrollahi et al, 2015). In this 

study, the learning objective of a critical reading course 

was adapted from Bloom’s taxonomy, which involves 

analyzing, synthesizing, evaluating, and creating the 

text.  

This program helps students to express their opinions, 

draw new insights, and develop new ideas. Students 

study various kinds of texts to enhance their analytical, 

interpretive, and evaluative abilities by adapting the 

CEFR level C2 standard (a long and difficult reading on 

a variety of general topics). The texts studied include 

research-based articles or topics, as well as texts that 

meet reading proficiency requirements, such as TOEFL, 

IELTS, and TOEIC.  

3. Methodology
3.1 Research Design

This study was conducted in the English Language 

Education Department at PGRI Jombang University by 

employing a 2 × 2 factorial design to compare the two 

teaching methods. The factorial design 2 x2 to compare 

two teaching models involving an eclectic blended 

learning model with the CALL application applied in an 

experimental class and a conventional method in a 

control class and two levels of students’ motivation (high 

and low motivation). The factorial design 2x2 is 

employed to measure two factors and two levels 

(Rukminingsih et al., 2020). Three variables were used 

in this research: independent variables (eclectic blended 

learning method with CALL application for the 

experimental class and eclectic method as a conventional 

teaching method for the control class), independent 

variables, students’ reading achievement as the 

dependent variable, and students’ reading motivation 

levels (high and low motivation levels) as moderator 

variables.  

3.2 Sample and Data Collection 

This study was conducted at PGRI Jombang 

University in East Java Province, Indonesia. Thirty 

students majoring in the English Language Education 

Department participated in random cluster sampling. The 

sample consisted of students in a critical reading class. 

Class A was the experimental class taught using the 

eclectic blended method with the CALL application, and 

Class B was the control class taught using the eclectic 

method. Each class consisted of 30 students (15 high and 

15 low motivation levels). A critical reading course was 
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provided during the fifth semester. The study design is 

presented in Table 1. 

Table 1. 2 x2 factorial design (compiled by the authors) 

Factor teaching 

strategy 

Motivation level 

Eclectic blended 

learning method 

with CALL 

application (A1) 

Conventional 

method (A2) 

High A1.B1 A2.B1 

Low A1.B2 A2.B2 

Table 1 lists the following. 

A1B1: Highly motivated students are taught using the 

eclectic blended method with the CALL application as 

an experimental class. 

A2B1: Highly motivated students are taught blended 

learning combined with conventional methods in the 

control class.  

A1B2: Students with low motivation are taught using 

the eclecectic blended Method with CALL Application 

as an experimental class. 

A2B2: Students with low motivation were taught 

using the conventional method in the control class. 

Data were collected from students’ reading 

motivation questionnaires and reading comprehension 

examinations. The questionnaire was used to assess 

students’ reading motivation and to classify them into 

two categories: high and low. The questionnaire 

employed a Likert scale and was designed with 

indicators of students’ reading motivation. A reading 

comprehension test was used to assess the students’ 

progress in EFL reading comprehension. 

3.2.1. Explicit Reading Strategy Instruction for this 

Study 

This study was conducted in the Critical Reading 

course, and the students were trained to understand the 

greatest level of EFL reading comprehension. Students 

in the critical reading course must study texts adapted 

from the Taxonomy Bloom and CEFR C2. Its foundation 

is Bloom’s taxonomy of high-order thinking skills 

(Hots), which were modified by Bloom and Krathwohl 

(1956) and Anderson and Krathwol (2001). In addition 

to reading IELTS reading tests, journals, conferences, 

magazines, and conceptual or research-based pieces, 

students should be able to analyze, synthesize, evaluate, 

and generate many types of texts. They must be able to 

comprehend the text by analyzing, synthesizing, 

evaluating, and creating, as well as identifying an 

argument, including issues, conclusions, and reasons in 

the text, interpreting facts and opinions on texts, 

assessing the evidence given in support of an author’s 

argument, synthesizing ideas on related issues from 

intertextual sources, evaluating the text, and 

summarizing the text.  

The course lecturer is an experienced university 

lecturer. The training lasted eight weeks and was taught 

in an eclectic blend. The course syllabus was introduced 

to students during the first week of the first meeting. In 

the first week, both the experimental and control groups 

took a pretest to determine their prior knowledge scores 

and to guarantee that both classes had similar 

background knowledge. The students were then assigned 

reading motivation levels to classify those with high and 

low reading motivation levels. 

In this teaching strategy, we implemented an eclectic 

blending method using CALL. Three teaching strategies 

involve the eclectic method. The teaching strategies were 

(1) flipped classrooms, (2) brain-targeted teaching

models (BTT), and (3) Know-Want to Know-Learn

(KWL).

The flipped classroom is a new learning approach in 

which students watch video lectures outside the 

classroom, thus increasing their active learning time. 

This method, similar to an inverted classroom, allows 

students to watch or listen to lessons at home and 

complete their homework in class, thus enhancing their 

reading skills and overall learning experiences (Fulton, 

2012). The KWL (Know, Want, Learned) strategy was 

created by Ogle (1986) and is a teaching and learning 

strategy primarily used for information text. It helps 

readers elicit prior knowledge, set a purpose for reading, 

monitor comprehension, assess comprehension, and 

expand ideas beyond the text. This strategy combines 

elements of oral discussion, identifies gaps and 

inconsistencies, and creates individual lists of what 

students want to learn. The final step involved reading 

new materials and sharing what they had learned. The 

brain-targeted teaching model (BTT), which was created 

by Hardiman (2012), involves Brain target one: 

Emotional climate, Brain target two: Physical 

environment, Brain target three: Learning design, Brain 

target four: teaching for mastery, Brain target five: 

teaching for application, and Brain target six: evaluation 

and assessment. 

3.2.2. CALL Application 

The computer-assisted language learning (CALL) 

approach, created by (Hardisty & Windeatt, 1989), is an 

integration technology in the classroom that uses 

computer hardware and software to teach and learn 

foreign languages. It encompasses various tools and 

approaches, ranging from traditional drill-and-practice 

programs to virtual learning and web-based distance 

learning. In this study, we applied an interactive reading 

program and graded reader activities to CALL 

applications.  

3.2.3. Pre-reading 

First, the lecturer got students to read the sources 

similar to the topic discussion for the next meeting at 
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home, and the students had to do homework dealing with 

this topic (flipped classroom). 

Second, students discussed homework in class with 

their peers and the lecturer as a facilitator (flipped 

classroom). 

Third, the lecturer created a supportive and stress-free 

learning environment to enhance student engagement 

and learning outcomes (Positive Emotional Target 1). 

The lecturer established a good physical 

environment.  The room was provided with good 

lighting, air conditioning, sound, and sweet aromatic 

aromas, which enhanced students’ attention, comfort, 

and relaxation. (Physical Environment Target, 2) 

3.2.4. While Reading 

First, the lecturer shared the link to the reading 

materials, whose topic was almost the same as their 

homework taken from Interactive Reading Programs (the 

CALL application). 

Second, the teacher makes visual representations 

such as concept maps or graphic organizers to help 

students develop a “big picture” understanding of 

content and connect it to prior knowledge) (Learning 

Design Target 3).  

Third, before reading the text, the students were 

required to fill in the table of KWL, dealing with the 

reading text taken from the Interactive Reading 

Programs (KWL). 

Fourth, the lecturer focused on transferring 

knowledge to students from short-to long-term memory 

(Teaching for Mastery Target 4).  

Fifth, students were asked to read various sources 

dealing with the same topic of the text given by lecturers 

using Graded Readers’ Activities (CALL application). 

The lecturer creates opportunities for practical 

application and problem-solving by asking students to 

synthesize sources to strengthen their opinions in 

evaluating the text. (Knowledge Application Target 5). 

3.2.5. Post-reading 

First, the lecturer gave the students activity scores and 

feedback to their summaries (Brain Target Six: 

Evaluation and Assessment). 

Second, the lecturer enforced the comprehension of 

the text by asking the students to conclude the lesson 

today and confirming it with the lecturer (Brain Target 

Six: Evaluation and Assessment; Evaluation Target 6). 

4. Results
RQ1 : Effectiveness of eclectic blended method with

CALL application critical reading course

A reading comprehension test was used to assess the 

students’ EFL reading abilities. This study used two-way 

analysis of variance with a significance level of α = 0.05. 

Four hypotheses were tested in this study. Two-way 

ANOVA requires four assumptions: normality and 

homogeneity. The F and Barlet test were used to 

determine homogeneity, whereas the Lilliefors test was 

used to assess normality. 

Table 2. Test of normality (compiled by the authors) 

Achievement Strategy 

Kolmogorov-Smirnova Shapiro-Wilk 

Statistic df Sig Statistic df Sig 

1 Eclectic blended method with CALL 0.253 30 0.200 0.864 30 0.901 

2 Conventional method 30 0.200 0.840 30 0.891 

The results of the normality test showed that the 

significant achievements of Teaching Strategy 1 (eclectic 

blended method with CALL application, 0.901) and 

Strategy 2 (conventional method, 0.891) were higher 

than 0.05. The results show that the achievements of 

teaching strategies 1 and 2 had a normal distribution. 

Table 3. Test for homogeneity of variance achievement (compiled 

by the authors) 

Levene statistics df1 df2 Sig. 

0.090 1 58 0.885 

The results of the homogeneity test showed that the 

significance values of achievement (0.885) were higher 

than 0.05 (Table 3). This indicates that the data were 

homogenous. 

Table 4. Descriptive statistics (compiled by the authors) 

Students’ CR 

achievement 

Teaching strategies N Mean Std. deviation Std. error mean 

Eclectic blended with CALL application 30 86.0000 12.59447 2.19943 

Conventional method 30 0.78.000 9.96546 1.81944 
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Table 5. Independent sample t-test (compiled by the authors) 

Levene’s test for equality of 

variances 

t-test for equality of means

F Sig. T df 

Sig. (2-

tailed) 

Mean 

difference 

Std. error 

difference 

95% confidence 

interval of the 

difference 

Lower Upper 

Students’ 

CR 

achievement 

Equal variances 

assumed 

1.359 0.448 2.72 0.008 8.00 2.93 14.8 2.18 

Equal variances 

not assumed 

2.72 51.00 0.009 8.00 2.932 14.8 2.19 

Based on Table 4, the descriptive analysis revealed 

that eclectics blended with the CALL application 

strategy, with a mean score of 86.000. Meanwhile, in the 

conventional method, the mean score was 78.000. The 

result showed that there was a difference mean of 8 

points when comparing the mean scores of the eclectic 

blended method with CALL application. 

Based on Table 5, it was found that the significant 

value of Levene’s test for equality was 0.448 higher than 

0.05, (0.448 > 0.05), so it can be concluded that the data 

variance between the eclectic blended with CALL 

application class and the conventional method class was 

homogeneous. The assumed equal variance of significant 

value (2 tailed) was 0.008, which was less than 0.05 

(0.008 <0.05). It can be concluded that the null 

hypothesis was rejected and the alternative hypothesis 

was accepted. 

RQ2: Significant difference in reading motivation 

between high and low students before and after being 

taught by the eclectic through CALL application 
Data 2: The score of the comparison between high 

and low students’ reading motivation before and after 

being taught by the eclectic blended model through the 

CALL application in teaching EFL Critical reading can 

be seen in the following tables. Before conducting the 

inferential analysis, the researcher applied a test of 

normality and homogeneity using SPSS. 

Table 6. Tests of normality (compiled by the authors) 

Eclectic blended  

method with CALL 

Kolmogorov-Smirnova Shapiro-Wilk 

Statistic df Sig. Statistic df Sig 

Achievement Pre-test 0.217 30 0.300 0.794 30 0.410 

Post-test 0.223 30 0.390 0.840 30 0.332 
a Lilliefors Significance Correction 

The results of the normality test showed that the 

significance achievement of the pre-test (0.410) and 

post-test (0.332) was higher than 0.05 (Table 6). This 

means that the pre-test and post-test data had a normal 

distribution. 

Table 7. Test for homogeneity of variance achievement (compiled 

by the authors) 

Levene statistics df1 df2 Sig. 

0.236 1 58 0.649 

The results of the homogeneity test showed that the 

significance values of achievement (0.64r9) were higher 

than 0.05 (Table 7). This indicates that the data were 

homogenous. 

The paired sample statistics revealed that the mean 

score on the pretest of the eclectic blended method with 

the CALL application was 55.00 (Table 8). Meanwhile, 

the mean score on the blended was 83.000. The results 

indicated an improvement of 30 points by comparing the 

mean scores of the pre- and post-tests.

Table 8. Descriptive statistics (compiled by the authors) 

Mean N Std. deviation Std. error mean 

Pre-test eclectic blended method with CALL application 55.000 30 6.14948 1.12274 

Post-test eclectic blended method with CALL application 85.000 30 9.96546 1.81944 

Table 9. Paired sample tests (compiled by the authors) 

Eclectic blended method 

with  

CALL application 

Paired differences 

T df 

Sig. (2-

tailed) 

Mean Std. 

deviation 

Std. error 

mean 

95% confidence interval of the 

difference 

Lower Upper 

Pre-test 

Post-test 

-23.33 14.2 2.42 -28.2 -18.3 -9.62 29 0.000 

Based on the results of Table 9, we found a significant 

value (2-tailed is 0.000 less than 0.05 (0.000<0.05). This 

means that the null hypothesis is rejected and the 

alternative hypothesis is accepted. It can be concluded 

that there was a significant difference in dealing with the 

main score of students’ achievement between the pretest 
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and post-test. In other words, there is an effect of 

employing the blended eclectic with CALL to enhance 

students’ achievement in critical reading courses. The 

mean of the paired sample test was − -23.333. It shows 

that there is a significant difference between pretest mean 

scores of 55.000 and post-test is 85.000. It can be 

concluded that the null hypothesis was rejected and the 

alternative hypothesis was accepted. 

RQ 3: Effective eclectic blended learning method with 

CALL application in EFL critical reading compared to 

low motivation students 

Data 3: The score of the comparison between high and 

low students’ reading motivation taught by the eclectic 

blended model through the CALL application in EFL 

Critical reading can be seen in the following tables. 

Before conducting the inferential analysis, the researcher 

applied a test of normality and homogeneity using SPSS. 

Data were analyzed using an independent-sample t-test.  

The results of the normality test (Table 10) showed 

that the significant achievement of students with high 

(0.343) and low reading motivation (0.227) in CS 

activation was higher than 0.05. This indicated that the 

high and low data had a normal distribution. 

Table 10. Tests of normality (compiled by the authors) 

Reading motivation Kolmogorov-Smirnova Shapiro-Wilk 

Statistic df Sig. Statistic df Sig 

Achievement High reading motivation 0.331 17 0.203 0.738 17 0.343 

Low reading motivation 0.203 13 0.146 0.617 13 0.227 
a Lilliefors Significance Correction 

The results of the homogeneity test (Table 11) showed 

that the significance value of achievement (0.209) was 

higher than 0.05. This indicates that the data were 

homogenous. 

Table 11. Test for homogeneity of variance achievement (compiled 

by the authors) 

Levene statistics df1 df2 Sig. 

7.916 1 28 0.209 

According to Table 12, the group statistics revealed 

that the implementation of eclectic blended learning with 

CALL application was divided into two groups: high- 

and low-motivation groups. The high reading motivation 

group consisted of 17 students, and the low reading 

motivation group consisted of 13 students. The mean 

score for high motivation was 85.70, while that for low 

motivation was 74.70. The result depicted a significant 

difference of about nine points by comparing the mean 

scores of high- and low-motivation students.

Table 12. Group statistics (compiled by the authors) 

Eclectic blended method with CALL application 

Motivation 

N Mean  Std. deviation Std. error mean 

CR achievement Low eclectic blended method with CALL application 

high reading motivation 

13 74.70 12.6 3.51104 

High eclectic blended method with CALL application 

low reading motivation 

17 85.70 6.24 1.51406 

Table 13. Independent sample T-test (compiled by the authors) 

Levene’s test for equality of 

variances 

t-test for equality of means

F Sig. T df 

Sig. (2-

tailed) 

Mean 

difference 

Std. error 

difference 

95% confidence 

interval of the 

difference 

Lower Upper 

CR 

achievement 

Equal variances 

assumed 

7.916 0.185 -287 28 0.008 -10.0 3.51 -17.2 -2.89

Equal variances 

not assumed 

-2.63 16.45 0.018 -10/0 3.82 -18.1 -2.00

Based on Table 13, the significance value of Levene’s 

test for equality was 0.173, which was higher than 0.05, 

(0.185>0.05). It can be concluded that the variance in the 

data when employing CS between high and low reading 

motivation was homogeneous. The equal variance 

assumed to be significant value (2 tailed) was 0.009, 

which was less than 0.05 (0.009<0.05). It can be 

concluded that the null hypothesis was rejected and the 

alternative hypothesis was accepted. The main difference 

value was 10.09050, which showed a significantly 

different mean score between the students’ achievement 

taught by the eclectic blended learning with the CALL 

application with high and low reading motivation 

(74.6154 -84.7059). There was a significant difference 

between 17.28801 and 2.89298 (95% confidence interval 

of the difference between lower and upper). 

RQ4: The interaction between the teaching method 

(eclectic blended model with CALL application and 

conventional method) and students’ motivation levels 
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(high and low motivation) toward achievement in EFL 

critical reading 

Data 4: To assess the interaction between the 

independent variable (eclectic blended learning method 

with CALL application and moderator variable 

(students’ motivation level] ) and students’ achievement 

in EFL critical reading using two-way ANOVA.  

Table 14 shows that the significant values for teaching 

strategies and reading motivation levels were 0.002, 

which is a significant value of 0.002, which is lower than 

0.05 (0.002 < 0.05). It can be concluded that there was 

an interaction between the teaching methods and the 

students’ reading motivation levels toward their 

achievement. Therefore, the null hypothesis was rejected 

and the alternative hypothesis was accepted. 

Table 14. Two-way ANOVA results (compiled by the authors) 

Source Type II Sum of squares df Mean square F Sig. 

Corrected model 4827.154a 5 965.431 9.788 0.000 

Intercept 460360.789 1 460360.789 4667.47 0.002 

Strategies 3630.809 2 1815.405 18/406 0.000 

Motivation 760.789 1 760.789 7.713 0.007 

Strategies* motivation 217.476 2 606.738 11.607 0.002 

Error 8285.068 84 98.632 

Total 486900.000 90 

Corrected total 13112.222 89 
a R Squared = 0.368 (Adjusted R Squared = 0.331) 

5. Discussion

RQ1: Effectiveness of eclectic blended method with 

CALL application critical reading course 

To answer the research questions, the researchers 

used an independent sample t-test. Data were analyzed 

using descriptive and inferential statistics. The 

descriptive statistics described the mean score 

comparison between the experimental class taught using 

the blended eclectic method as the experimental class 

and the conventional method as the control class. The 

inferential statistics were used to determine the score 

comparison from the post-test between the experimental 

students who received instruction through the blended 

eclectic method with the CALL application and the 

students who were taught using the conventional 

method. The results showed that students taught using 

the blended eclectic method with the CALL application 

achieved better achievement than the control group. 

Based on the descriptive analysis, the blended eclectic 

with CALL application strategy resulted in a mean score 

of 86.000. In contrast, in the conventional method, the 

mean score was 78.000. The result indicated that there 

was a difference mean of 8 points when comparing the 

mean scores of the blended eclectic method with the 

CALL application and the conventional method. Based 

on inferential statistics in the table output independent 

sample test, the assumed equal variance of significant 

value (2 tailed) was 0.008, which was less than 0.05 

(0.008 <0.05). It can be concluded that the null 

hypothesis was rejected and the alternative hypothesis 

was accepted.  

Based on the results of the data analysis, the blended 

eclectic method with the CALL application had a 

positive effect on students’ critical reading achievement. 

Several previous studies have reported similar results. A 

study by Tavakoli and Lotfi (2019) on the effectiveness 

of CALL-mediated task-based learning on learners’ 

motivation for L2 reading suggested the positive effects 

of CALL on learners’ motivation and achievement. 

Numerous studies have also suggested that the use of 

CALL in language classrooms can influence learner 

achievement. Parupalli (2018), Kumar (2017), and Iscan 

(2017) emphasized the importance of an eclectic 

approach to learning, according to which the eclectic 

approach is pluralistic, consistent, and involves diverse 

learning activities in accordance with variations in 

learning styles and students’ needs, which of course 

adapts the material. 

The results of this research by implementing the 

blended eclectic method with CALL application inferred 

that eclectic blended learning, a combination of 

traditional and digital teaching methods, offers 

advantages such as personalized learning, flexibility, 

multimedia engagement, efficiency, accessibility, and a 

global perspective. It caters to individual learning styles, 

saves time in the classroom, and broadens students’ 

understanding of global issues, thus making it an 

effective educational approach. These studies are also 

supported by Sooria and Prabu (2023), Dozie et al. 

(2023), Asif and Khan (2022), and Biggs et al. (2020).  

RQ 2: Significant difference between high and low 

students’ reading motivation before and after 

blended eclectic teaching through CALL application 

To answer the second research question, the 

researchers used a paired samples t-test. Data were 

analyzed using descriptive and inferential statistics. 

Descriptive statistics were used to determine the mean 

score comparison between high and low students’ 

reading motivation before and after being taught by 

blended eclectic through the CALL application. The 

paired sample descriptive statistics revealed that the 

mean score on the pretest of the eclectic blended method 

with the CALL application was 55.00. The mean post-



Rukminingsih et al. Eclectic Blended Call Application of Indonesian EFL College Students with Different Motivation Levels in Critical 

Reading Courses, Vol. 64 Autumn/Winter 2024 

313 

test score was 83.000. The results indicated an 

improvement of 30 points by comparing the mean scores 

of the pretest and post-test. Based on the inferential 

statistic of the output-paired sample test, a significant 

value (2-tailed is 0.000 less than 0.05 (0.000<0.05). This 

means that the null hypothesis is rejected and the 

alternative hypothesis is accepted. It can be concluded 

that there was a significant difference in dealing with the 

main score of students’ achievement between the pretest 

and post-test. 

Based on the results of the data analysis, the blended 

eclectic method with the CALL application had a 

positive effect on students’ critical reading achievement. 

Several previous studies have reported similar results. A 

study by Tavakoli and Lotfi (2019) on the effectiveness 

of CALL-mediated task-based learning on learners’ 

motivation for L2 reading suggested the positive effects 

of CALL on learners’ motivation and achievement. 

Numerous studies have also suggested that the use of 

CALL in language classrooms can influence learner 

achievement. Kumar (2017), Iscan (2017), and Parupalli 

(2018) emphasized the importance of an eclectic 

approach to learning. According to them, the eclectic 

approach is pluralistic, consistent, and involves diverse 

learning activities in accordance with variations in 

learning styles and students’ needs, which adapt the 

material. 

The results of this research by implementing the 

blended eclectic method with CALL application inferred 

that eclectic blended learning, a combination of 

traditional and digital teaching methods, offers 

advantages such as personalized learning, flexibility, 

multimedia engagement, efficiency, accessibility, and a 

global perspective. It caters to individual learning styles, 

saves time in the classroom, and broadens students’ 

understanding of global issues, thus making it an 

effective educational approach. These studies are also 

supported by Sooria and Prabu (2023), Dozie et al. 

(2023), Asif and Khan (2022), and Biggs et al. (2020). 

The results of the study authenticate the findings of the 

studies conducted by Parupalli (2018), Kumar (2017), 

and Iscan (2017), which proved that students who were 

provided with the Eclectic Approach showed better 

results than the control group in reading skill. 

RQ 3: Effective eclectic blended learning method 

with CALL application in EFL critical reading 

compared with low motivation students 

To answer the third research question, the researchers 

used an independent sample t-test. Data were analyzed 

using descriptive and inferential statistics. Descriptive 

statistics were used to determine the mean score 

comparison between high and low students’ reading 

motivation after being taught by blended eclectic through 

the CALL application. The independent sample 

descriptive statistics revealed that the comparison of the 

mean score in the post-test of the eclectic blended 

method with CALL application to high-motivation 

students compared with low-motivation students in 

reading class.  

Based on the results of the group statistics, the 

implementation of the eclectic blended method with the 

CALL application was demonstrated, which was divided 

into two groups: high reading motivation and low 

reading motivation. The high reading motivation group 

consisted of 17 students, and the low reading motivation 

group consisted of 13 students. The mean score for high 

motivation was 85.70, while that for low motivation was 

74.70. The result depicted a significant difference of 

about nine points by comparing the mean scores of high- 

and low-motivation students. 

This means that students with high motivation 

achieved better critical reading scores than did those with 

low motivation after implementing the conventional 

method.  This finding was consistent with prior studies 

that explained that, according to Neugebauer (2016), 

another important factor that is absolutely necessary for 

EFL reading learners is reading motivation. Reading 

motivation is essential for learners because they must be 

motivated in English language learning to develop 

reading comprehension and successfully understand 

texts.  

The relationship between motivation and reading 

comprehension has been elaborated in various 

theoretical frameworks, including self-determination 

and expectancy-value theories (Neugebauer, 2016; 

Conradi et al., 2014). A study by Tavakoli and Lotfi 

(2019) on the effectiveness of CALL-mediated task-

based learning on learners’ motivation for L2 reading 

suggested the positive effects of CALL on learners’ 

motivation and achievement.  

RQ4: The interaction between the teaching method 

eclectic (blended model with CALL application and 

conventional method) and students’ motivation levels 

(high and low motivation) toward students’ 

achievement in EFL critical reading 

The results of the two-way ANOVA showed that the 

significant values for teaching strategies and reading 

motivation levels were 0.002, which is a significant 

value of 0.002, which is lower than 0.05 (0.002 < 0.05). 

It can be concluded that there was an interaction between 

the teaching methods and students’ reading motivation 

levels toward achievement. Therefore, the null 

hypothesis was rejected and the alternative hypothesis 

was accepted. 

The interaction between high or low motivation 

levels and eclectic teaching approaches, which combine 

traditional methods with Computer-Assisted Language 

Learning (CALL) programs, can significantly impact 

students’ academic progress. According to previous 

research, the eclectic method, which is learner-centered, 

motivating, interactive, and adaptable to context, can be 

very successful in an inclusive classroom environment. 

This makes it possible to accommodate diverse learning 

styles using various methods and tools, which can 
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increase motivation and engagement levels among 

students. Furthermore, research has indicated that 

eclectic learning strategies improve students’ academic 

achievement and retention compared with standard 

methods. This method works particularly well when 

teaching English to primary school students, which 

suggests its usefulness in various subjects and 

educational levels.  

This finding is in line with previous studies and 

theories that eclectic blended strategies with online 

instruction are teaching strategies that could encourage 

students’ achievement and reading motivation levels in 

teaching reading (Summa, 2021; Alsayad et al, 2019; 

Hashim, 2018; Ohoiwutun et al., 2014). In summary, the 

eclectic teaching method, when combined with CALL 

applications and adapted to students’ motivation levels, 

can significantly enhance academic success, 

emphasizing the importance of considering these factors 

when designing teaching strategies to maximize student 

achievement (Steinmayr et al., 2019; Muenks et al., 

2018).  

In summary, the eclectic approach in English 

Language Teaching (ELT) is a flexible method that 

combines various teaching approaches and methods. 

This approach emphasizes context sensitivity, the 

incorporation of materials from various sources, and a 

learner-centered approach. Teachers should prioritize 

learners over methods and adapt their teaching to meet 

learners’ needs and learning situations. The approach is 

flexible and context sensitive, which allows teachers to 

select the best method for their students. Blended 

learning, combining online and traditional classroom 

methods, significantly improves English Language 

Teaching (ELT) reading skills, addressing 

comprehension challenges, and requires a balance 

between online and classroom activities; thus, by 

implementing eclectic blended with CALL application, 

students’ reading motivation and achievement in their 

critical reading course was boosted.  

The implication of this study is that an eclectic 

approach to language teaching combines various 

methodologies and techniques, allowing instructors to 

tailor the methods to individual contexts. This improves 

language skills, flexibility, and holistic learning, 

particularly in critical reading. By incorporating CALL 

applications, teachers can address challenges and 

enhance comprehension, while promoting creativity and 

adaptability in teaching critical reading. 

5. Conclusion
To meet the demands of the Higher Education

Curriculum and the Independent Curriculum, which 

recommend learning using various teaching strategies, 

this study employed the eclectic blended method with the 

CALL application, which is a combination of several 

learning strategies, including flipped classrooms, brain-

targeted teaching, and Know–Want to Know–Learn 

(KWL), which aims to accommodate heterogeneous 

student learning styles.  

The aims of this study were to test (1) the 

effectiveness of the eclectic method as a teaching 

strategy, (2) the difference between high and low 

students’ reading motivation before and after being 

taught by the eclectic blended learning method with the 

CALL application, (3) the difference between high and 

low motivation students taught by the eclectic blended 

method with the CALL application, and (4) the 

interaction between the eclectic method as a teaching 

strategy and students’ reading motivation level toward 

students’ critical reading achievement. The results 

showed that (1) there was a significant difference 

between the experimental class taught by the eclectic 

blended learning method and the control class taught by 

the conventional teaching method, (2) there was a 

significant difference between high and low students’ 

reading motivation taught by the eclectic blended 

method with CALL, (3) there was a difference between 

high and low motivation students taught by the eclectic 

blended method with CALL application, and (4) there 

was an interaction between the eclectic method as a 

teaching strategy and students’ reading motivation level 

toward students’ critical reading achievement. 

The academic contribution of using the eclectic 

blended method with computer-assisted language 

learning (CALL) in Indonesian EFL college students is 

that it improves their engagement, motivation, reading 

comprehension, critical thinking, collaboration, and 

technology proficiency. This innovative approach 

contributes to educational technology and future 

teaching practices by enhancing the learning 

experiences. 

This study suggests that educators consider an 

eclectic blended method integrated with the CALL 

application as a teaching strategy for teaching English as 

a foreign language in various language skills and 

competencies. The eclectic approach in English 

Language Teaching (ELT) is a flexible method that 

combines techniques from various approaches by 

combining the CALL application. This approach 

emphasizes context sensitivity, incorporating materials 

from various sources, both online and offline, and is a 

learner-centered approach.  

Teachers should prioritize learners over methods and 

adapt their teaching to meet learners’ needs and learning 

situations. The approach is flexible and context sensitive, 

which allows teachers to select the best method for their 

students. 

Limitations of the Study 
The limitations of this study include the 

implementation of an eclectic method in Computer-

Assisted Language Learning (CALL) applications for 

teaching a critical reading approach that remains 

adaptable and flexible, allowing educators to choose 
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techniques that suit their students’ needs and contexts. 

However, further research is required to address these 

limitations. 

Author Contributions 
Conceptualization, R.; methodology, R. and M.P.; 

software, A.F.I.; validation, R.; formal analysis, M.P.; 

investigation, R., A.F.I., and M.P.; data curation, A.F.I.; 

writing—original draft preparation, all authors 

contributed equally; writing—review and editing, R.; 

visualization, A.F.I. and M.P.; supervision, R.; project 

administration, M.P. All authors have read and agreed to 

the published version of the manuscript. 

Funding 
This study was funded by the Ministry of Research, 

Technology, and Higher Education in Indonesia through 

the National Fundamental Grant of 2024. 

Institutional Review Board Statement 
The study was conducted in accordance with the 

Declaration of Helsinki and was approved by the 

Research Ethics Review Committee for Research 

Involving Human Research Participants, Group 1, PGRI 

Jombang University, Jombang, Indonesia.  

Informed Consent Statement 
Informed consent was obtained from all subjects 

involved in the study.  

Data Availability Statement 
The data presented in this study are available on 

request from the corresponding author. 

Acknowledgments 
The authors would like to acknowledge all 

participants for their kindness in responding to the 

survey and providing valuable information for this 

research, and the reviewers for their constructive 

feedback and suggestions, which helped enhance the 

completeness of this research article. 

Conflicts of Interest 
The authors declare no conflicts of interest. 

References 
[1] ASIF, F., & KHAN, I. A. (2022). The eclectic

approach in teaching English for communication. In:

ALI RAZA, N., & COOMBE, C. (Eds.) English

Language Teaching in Pakistan. English Language

Teaching: Theory, Research and Pedagogy. Springer,

Singapore, 329-343. https://doi.org/10.1007/978-

981-16-7826-4_20

[2] ALSAYAD, W. M. I., ALI, A. M., HASSAN, M., &

ALHAFIAN, M. (2019). Difficulties that encounter

teachers when adopting eclectic method.

International Journal of Contemporary Applied 

Researches, 6(9), 49-58. 

[3] AMUDSON, L. (2015). Increasing intrinsic

motivation and reading comprehension in children

(Research Report MAED Degree). The Saint

Chaterine University, USA.

[4] ARIFIN, S. (2020). The role of critical reading to

promote students’ critical thinking and reading

comprehension. Jurnal Pendidikan dan Pengajaran.

53(3): 318-326.

https://dx.doi.org/10.23887/jpp.v53i3.29210

[5] ANN, S. (2013). Schema theory in reading. (4th ed.).

Davis Company.

[6] ANDERSON, L. W., & KRATHWOHL, D. R. (Eds.)

(2001) A taxonomy for learning, teaching, and

assessing: A revision of Bloom’s Taxonomy of

educational objectives. Pearson Education Group

[7] BIGGS, A., LIMTASIRI, O., & WATCHANA, U.

(2020). Principled eclecticism: A mix and match

solution for rural Thai classrooms? Asia-Pacific

Social Science Review, 20(4), 25-37.

http://doi.org/10.59588/2350-8329.1337

[8] BRETT, T. (2020). Principled eclecticism in the

classroom: Exploring the use of alternative

methodologies in ELT. Arab World English Journal,

8(2), 212–228.

https://dx.doi.org/10.24093/awej/MEC2.15

[9] BAHARI, A. (2020). Computer-assisted language

proficiency assessment tools and strategies. Open

Learning: The Journal of Open, Distance and e-

Learning, 5(2), 1-27.

https://doi.org/10.1080/02680513.2020.1726738

[10] BLOOM, B. S., & KRATHWOHL, D. R. (1956).

Taxonomy of educational objectives; the

classification of educational goals by a committee of

college and university examiners. Handbook I:

Cognitive Domain. Longmans, Green.

[11] CONRADI, K., GEEJANG, B., & MCKENNA, M.

(2014). Motivation terminology in reading research:

A conceptual review. Educational Psychology

Review, 2(6), 127–164.

[12] DIN, M. (2020). Evaluating university students’ 

critical thinking ability as reflected in their critical

reading skill. Language and Education Journal, 2(6),

11- 22. https://doi.org/10.1016/j.tsc.2020.100627

[13] DOZIE, C. P., REGIS-ONUOHA, A., MADU, L. I.,

EGWIM, F. O., OKERE, M. C., & IHEJIRIKA, R. C.

(2023). Impact of eclecticism on Nigerian ESL

learners' communicative competence: A Comparative

Study. European Journal of English Language

Teaching, 8(1), 12-22.

https://doi.org/10.46827/ejel.v8i1.4694

[14] FITZPATRICK, E., & MCKEOWN, D. (2020).

How to Use Audio Feedback to Improve Students’ 

Writing Quality. Teaching Exceptional Children

Journal, 53(1), 12-22.

https://doi.org/10.1177/0040059920908901

[15] FULTON, K. (2012) Upside Down and Inside Out:

https://doi.org/10.1007/978-981-16-7826-4_20
https://doi.org/10.1007/978-981-16-7826-4_20
https://dx.doi.org/10.23887/jpp.v53i3.29210
http://doi.org/10.59588/2350-8329.1337
https://dx.doi.org/10.24093/awej/MEC2.15
https://doi.org/10.1080/02680513.2020.1726738
https://doi.org/10.1016/j.tsc.2020.100627
https://doi.org/10.46827/ejel.v8i1.4694
https://doi.org/10.1177/0040059920908901


316 

Flip Your Classroom to Improve Student Learning. 

Learning & Leading with Technology, 3(9), 12-17. 

[16] HARDIMAN, M., DELGADO, S., GRIZZARD, C.

O., NOVAK, S., STELLA, J., & GENTRY, K. (2012).

The brain-targeted teaching model for 21st century

schools: Reading companion and study guide. (1st

ed.). Corwin Press.

[17] HARDISTY, D., & WINDEATT, S. (1989). CALL

Computer Assisted Language Learning. Oxford

University Press.

[18] HASHIM, H. (2018). Application of technology in

the digital era education. International Journal of

Research in Counseling and Education, 2(2), 1-5.

https://doi.org/10.24036/002za0002

[19] ISLAM, M. S., HASAN, M. K., SULTANA, S.,

KARIM, A., & RAHMAN, M. M. (2021). English

language assessment in Bangladesh today: principles,

practices, and problems. Language Testing in Asia,

11(1), 77-89. https://doi.org/10.1186/s40468- 020-

00116-z

[20] ISCAN, A. (2017). The use of eclectic method in

teaching Turkish to foreign students. Journal of

Education and Practice, 8(7), 149-153.

[21] JEBIWOT, K. A., CHEBET, E., & KIPKEMBOI, R.

(2016). Role of the eclectic method in teaching and

learning English in public primary schools, in Eldoret

East Sub County, Kenya. Journal of Literature,

Languages, and Linguistics, 2(5), 73-83

[22] KWELDJU, S. (2015). English department

students’ interest and strategies in reading their

content area textbooks. TEFLIN Journal, 8(1), 104-

117.

[23] KUMAR, C.P. (2017). The eclectic method: theory

and its application to the learning of English.

International Journal of Scientific and Research

Publications, 3(6), 22-35.

[24] LARKIN, M. (2017). Critical reading strategies in

the advanced English classroom. APU Journal of

Language Research, 2(4), 50-68.

[25] LEE, J. C. K., ZHANG, Z., SONG, H., & HUANG,

X. (2016). Effects of epistemological and

pedagogical beliefs on the instructional practices of

teachers: A Chinese perspective. Australian Journal

of Teacher Education, 8(12), 120-146.

http://dx.doi.org/10.14221/ajte.2013v38n12.3

[26] LARSEN-FREEMAN, D. (2000). Techniques and

principles in language teaching (teaching techniques

in English as a second language). (2nd ed.). Oxford

University Press.

[27] MWANZA, D. S. (2016). The eclectic approach to

language teaching: Its conceptualization and

misconceptions. International Journal of Humanities

Social Sciences and Education, 4(2), 53-67.

http://dx.doi.org/10.20431/2349-0381.0402006

[28] MWANZA, D.S. (2016). A critical reflection on

eclecticism in the teaching of English grammar in

selected secondary schools in Zambia. PhD Thesis,

University of Western. 

[29] MWANZA, D.S. (2020). An analysis of teachers’ 

classroom application of the eclectic method to

English language teaching in multilingual Zambia.

International Journal of Research and Innovation in

Social Science, 4 (2), 260-275.

[30] MUENKS, K., YANG, J. S., & WIGFIELD, A.

(2018). Associations between grit, motivation, and

achievement in high school students. Motivation

Science, 4(2), 158-176.

https://doi.org/10.1037/mot0000076

[31] NEUGEBAUER, S. R. (2016). Assessing situated

reading motivations across content areas: A dynamic

literacy motivation instrument. Assessment for

Effective Intervention, 4(2), 131-149.

https://doi.org/10.1177/1534508416666067

[32] OGLE, D.M. (1986). KWL: A teaching model that

develops active reading of expository text. Reading

Teacher, 39, 564-570.

[33] OHOIWUTUN, MARDIANTI, V., & WAHYUDIN

(2014). Improving students’ reading comprehension

through schema activation strategy. E-Journal of

English Language Teaching Society, 2(1), 144-156.

[34] PARR, T. L. (2016). A Brain-Targeted teaching

framework: modeling the intended change in

professional development to increase knowledge of

learning sciences research and influence pedagogical

change in k-12 public classrooms. Dissertation.

Doctor of Education Field of Educational Leadership

and Management. Drexel University;

[35] PARUPALLI, R.S. (2018). Eclectic approach in

English language teaching: A comprehensive study.

An International Journal of Education, 4(5), 112-125.

http://doi.org/10.5958/2249-7137.2018.00055.1

[36] RUKMININGSIH, MUJIYANTO, J.,

NURKAMTO, J., & HARTONO, R. (2021). The

impact of online instruction integrated with brain-

based teaching to EFL students with different

motivation level. Journal of e-Learning and

Knowledge Society, 17(1), 66-67.

https://doi.org/10.20368/1971- 8829/1135339

[37] RUKMININGSIH (2018). Integrating

neurodidactics stimulation into blended learning in

accommodating students English learning in EFL

setting. Paper presented at The Asian Conference on

Education (ACE)- IAFOR.

[38] RUKMININGSIH, AGNAN, G. & LATIEF, M.A.

(2020). Metode penelitian pendidikan. Erhaka Utama

[39] RICHARDS, J.C. and RODGERS, T.S. (2016).

Approaches and methods in language teaching,

Cambridge University Press.

[40] SEEGERS, A. (2020). Brain-targeted teaching as a

tool to facilitate implementing mind brain and

education science into community college pedagogy

(Doctoral thesis, University of New England, USA).

[41] SAPITRI, R., & AMIN S. T. (2018). Students’ 

critical thinking skills as reflected on their IELTS

https://doi.org/10.24036/002za0002
http://dx.doi.org/10.14221/ajte.2013v38n12.3
http://dx.doi.org/10.20431/2349-0381.0402006
https://doi.org/10.1037/mot0000076
https://doi.org/10.1177/1534508416666067
http://doi.org/10.5958/2249-7137.2018.00055.1
https://doi.org/10.20368/1971-%208829/1135339


Rukminingsih et al. Eclectic Blended Call Application of Indonesian EFL College Students with Different Motivation Levels in Critical 

Reading Courses, Vol. 64 Autumn/Winter 2024 

317 

reading test: Case research at University of Muslim 

Nusantara Al-Wasliyah. English Language Teaching 

and Research Journal, 2(1). 12-26.  

[42] STEINMAYR, R., WEIDINGER A.F., 

SCHWINGER, M., & SPINATH, B. (2019) The 

importance of students’ motivation for their academic 

achievement. Frontiers in Psychology, 10(2), 111-

123. https://doi.org/10.3389/fpsyg.2019.01730

[43] SOORIA, M., & PRABU, S. (2023). Exploring the

significance of Eclectic Approach: Perspectives,

difficulties and development of effective speaking

skills among the undergraduate learners in Kerala.

Journal of Survey in Fisheries Sciences, 10(4S),

1975-1989. https://doi.org/10.17762/sfs.v10i4S.1423

[44] SUMMA, S. A. (2021). Application and

justification of eclectic approach (an innovative

teaching style) for ELT practitioners in both private

and public universities in Bangladesh. International

Journal of English Language Studies, 3(1), 17-25

https://doi.org/10.32996/ijels.2021.3.1.3

[45] TROLIAN, T.L. (2018). Review of the book The

neuroscience of learning and development:

enhancing creativity, compassion, critical thinking,

and peace in higher education ed. by Marilee J.

Bresciani Ludvik. Journal of College Student

Development, 59(6), 779-782.

https://doi.org/10.1353/csd.2018.0075

[46] TING, M. (2020). Teaching tertiary EFL writing in

a blended mode. International Journal of English and

Education, 9, 222-230

[47] WALLACE, C. (2003). Critical reading in

language education. Palgrave Macmillan

参考文: 

[1] ASIF, F., 和 KHAN, I. A. (2022)。用于交流的英语

教学中的折衷方法。收录于：ALI RAZA, N., &

COOMBE, C. (Eds.) 巴基斯坦的英语教学。英语

教学：理论、研究和教学法。Springer，新加

坡，329-343。https://doi.org/10.1007/978-981-16-

7826-4_20

[2] ALSAYAD, W. M. I.、ALI, A. M.、HASSAN, M.

和 ALHAFIAN, M. (2019)。 教师在采用折衷方法

时遇到的困难。国际当代应用研究杂志，6(9)，

49-58。

[3] AMUDSON, L. (2015)。 提高儿童的内在动机和

阅读理解能力（研究报告 MAED 学位）。美国

圣查特琳大学。

[4] ARIFIN, S. (2020)。 批判性阅读在促进学生批判

性思维和阅读理解方面的作用。教育与培训杂

志。53(3): 318-326。
https://dx.doi.org/10.23887/jpp.v53i3.29210

[5] ANN, S. (2013)。 阅读中的图式理论。（第 4

版）。戴维斯公司。

[6] ANDERSON, L. W.，和 KRATHWOHL, D. R.

（编辑）（2001）学习、教学和评估的分类法：

对布鲁姆教育目标分类法的修订。培生教育集团 

[7] BIGGS, A.、LIMTASIRI, O. 和 WATCHANA, U.

(2020)。 原则性折衷主义：泰国农村课堂的混合

搭配解决方案？亚太社会科学评论，20(4)，25-

37。http://doi.org/10.59588/2350-8329.1337

[8] BRETT, T. (2020)。 课堂中的原则性折衷主义：

探索在 ELT 中使用替代方法。阿拉伯世界英语杂

志，8(2)，212–228。
https://dx.doi.org/10.24093/awej/MEC2.15

[9] BAHARI, A. (2020)。 计算机辅助语言能力评估

工具和策略。开放学习：开放、远程和电子学习

杂志，5(2)，1-27。
https://doi.org/10.1080/02680513.2020.1726738

[10] BLOOM, B. S. 和 KRATHWOHL, D. R. (1956)。

教育目标分类法；由大学和学院考官委员会对教

育目标进行的分类。手册 I：认知领域。朗文，

格林。

[11] CONRADI, K.、GEEJANG, B. 和 MCKENNA,

M. (2014)。 阅读研究中的动机术语：概念综

述。教育心理学评论，2(6)，127–164。 

[12] DIN, M. (2020)。 评估大学生批判性思维能力，

以反映他们的批判性阅读技能。语言与教育杂

志，2(6)，11-22。
https://doi.org/10.1016/j.tsc.2020.100627

[13] DOZIE, C. P.、REGIS-ONUOHA, A.、MADU, L.

I.、EGWIM, F. O.、OKERE, M. C. 和 IHEJIRIKA,

R. C. (2023)。 折衷主义对尼日利亚 ESL 学习者

交际能力的影响：一项比较研究。欧洲英语语言

教学杂志，8(1)，12-22。
https://doi.org/10.46827/ejel.v8i1.4694

[14] FITZPATRICK, E. 和 MCKEOWN, D. (2020)。

如何使用音频反馈来提高学生的写作质量。 《特

殊儿童教学杂志》，53(1)，12-22。
https://doi.org/10.1177/0040059920908901

[15] FULTON，K.（2012）《颠倒与内外：翻转课

堂以提高学生学习能力》。《学习与技术引

领》，3(9)，12-17。

[16] HARDIMAN，M.、 DELGADO，S.、

GRIZZARD，C. O.、 NOVAK，S.、STELLA，

J. 和 GENTRY，K.（2012）。21 世纪学校的以大

脑为目标的教学模式：阅读伴侣和学习指南。

（第一版）。Corwin Press。

[17] HARDISTY，D. 和 WINDEATT，S.（1989）。

CALL 计算机辅助语言学习。牛津大学出版社。

[18] HASHIM, H. (2018)。 技术在数字时代教育中的

应用。国际咨询与教育研究杂志，2(2)，1-5。
https://doi.org/10.24036/002za0002

[19] ISLAM, M. S.、HASAN, M. K.、SULTANA,

S.、KARIM, A. 和 RAHMAN, M. M. (2021)。 当

今孟加拉国的英语语言评估：原则、实践和问

题。亚洲语言测试，11(1)，77-89。
https://doi.org/10.1186/s40468-020-00116-z

https://doi.org/10.3389/fpsyg.2019.01730
https://doi.org/10.17762/sfs.v10i4S.1423
https://doi.org/10.32996/ijels.2021.3.1.3


318 

[20] ISCAN, A. (2017)。 在向外国学生教授土耳其语

时使用折衷方法。教育与实践杂志，8(7)，149-

153。

[21] JEBIWOT, K. A.、CHEBET, E. 和 KIPKEMBOI,

R. (2016)。 折衷教学法在肯尼亚埃尔多雷特东县

公立小学英语教学中的作用。《文学、语言和语

言学杂志》，2(5)，73-83

[22] KWELDJU, S. (2015)。英语系学生阅读相关领

域教科书的兴趣和策略。TEFLIN 杂志，8(1)，

104-117。

[23] KUMAR, C.P. (2017). 折衷方法： 理论及其在英

语学习中的应用。国际科学研究出版物杂志，

3(6)，22-35。

[24] LARKIN, M. (2017). 高级英语课堂中的批判性阅

读策略。 APU 语言研究杂志，2(4)，50-68。

[25] LEE, J. C. K.、ZHANG, Z.、SONG, H. 和

HUANG, X. (2016). 认识论和教学信念对教师教

学实践的影响： 中国视角。澳大利亚教师教育

杂志，8(12)，120-146。
http://dx.doi.org/10.14221/ajte.2013v38n12.3

[26] LARSEN-FREEMAN, D. (2000). 语言教学技巧

和原则（英语作为第二语言的教学技巧）。（第

二版）。牛津大学出版社。

[27] MWANZA, D. S. (2016). 语言教学的折衷方法：

其概念化和误解。国际人文社会科学与教育杂

志，4(2)，53-67。http://dx.doi.org/10.20431/2349-

0381.0402006

[28] MWANZA, D.S. (2016). 对赞比亚部分中学英语

语法教学中折衷主义的批判性反思。 博士论

文，西部大学。

[29] MWANZA, D.S. (2020)。 对多语言赞比亚教师

在课堂上应用折衷方法进行英语教学的分析。国

际社会科学研究与创新杂志，4 (2)，260-275。

[30] MUENKS, K.、YANG, J. S. 和 WIGFIELD, A.

(2018)。 高中生的毅力、动机和成就之间的关

联。动机科学，4(2)，158-176。
https://doi.org/10.1037/mot0000076

[31] NEUGEBAUER, S. R. (2016)。 评估跨内容领域

的情境阅读动机：一种动态的读写动机工具。有

效干预评估，4(2)，131-149。
https://doi.org/10.1177/1534508416666067

[32] OGLE, D.M. (1986)。KWL：一种培养主动阅读

说明性文本的教学模式。阅读教师，39，564-

570。

[33] OHOIWUTUN，MARDIANTI，V.，和

WAHYUDIN (2014)。 通过图式激活策略提高学

生的阅读理解能力。英语语言教学协会电子期

刊，2(1)，144-156。

[34] PARR，T. L. (2016)。 以大脑为目标的教学框

架：模拟专业发展的预期变化，以增加对学习科

学研究的了解并影响 k-12 公立课堂的教学变化。

论文。教育领导与管理教育博士。德雷塞尔大学 

[35] PARUPALLI, R.S. (2018)。 英语教学中的折衷

方法：一项综合研究。国际教育杂志，4(5)，

112-125。 http://doi.org/10.5958/2249-

7137.2018.00055.1

[36] RUKMININGSIH, MUJIYANTO, J., 

NURKAMTO, J., 和 HARTONO, R. (2021)。 在线

教学与基于大脑的教学相结合对不同动机水平的 

EFL 学生的影响。电子学习与知识社会杂志，

17(1)，66-67。https://doi.org/10.20368/1971- 

8829/1135339 

[37] RUKMININGSIH (2018)。将神经教学刺激融入

混合式学习，以适应学生在 EFL 环境中的英语学

习。在亚洲教育会议 (ACE)-IAFOR 上发表的论

文。

[38] RUKMININGSIH, AGNAN, G. 和 LATIEF, M.A.

(2020)。教育教学方法。Erhaka Utama

[39] RICHARDS, J.C. 和 RODGERS, T.S. (2016)。 语

言教学方法，剑桥大学出版社。

[40] SEEGERS, A. (2020)。 以脑为目标的教学作为

一种工具，促进将心脑和教育科学应用于社区大

学教学法（博士论文，美国新英格兰大学）。

[41] SAPITRI, R.，和 AMIN S. T. (2018)。学生的批

判性思维能力在雅思阅读测试中的体现：以努沙

登加拉穆斯林大学瓦斯利亚分校为例。英语语言

教学与研究杂志，2(1)。12-26。

[42] STEINMAYR, R.、WEIDINGER A.F.、

SCHWINGER, M. 和 SPINATH, B. (2019) 学生的

学习动机对学业成就的重要性。心理学前沿，

10(2)，111-123。 
https://doi.org/10.3389/fpsyg.2019.01730 

[43] SOORIA, M. 和 PRABU, S. (2023)。 探索折衷方

法的意义：喀拉拉邦本科生的观点、困难和有效

口语技能的发展。 《渔业科学调查杂志》，

10(4S)， 1975-1989。
https://doi.org/10.17762/sfs.v10i4S.1423

[44] SUMMA, S. A. (2021)。 孟加拉国私立和公立大

学英语教学从业人员折衷方法（一种创新教学风

格）的应用和论证。《国际英语语言研究杂

志》，3(1)，17-25

https://doi.org/10.32996/ijels.2021.3.1.3

[45] TROLIAN, T.L. (2018)。《学习和发展的神经科

学：增强高等教育中的创造力、同情心、批判性

思维和和平》一书的评论，由 Marilee J. Bresciani

Ludvik 编辑。《大学学生发展杂志》，59(6)，

779-782。 https://doi.org/10.1353/csd.2018.0075

[46] TING, M. (2020). 以混合模式教授高等 EFL 写

作。 《国际英语与教育杂志》，第 9 期，第

222-230 页

[47] WALLACE, C. (2003). 语言教育中的批判性阅

读。帕尔格雷夫·麦克米伦.

https://doi.org/10.1353/csd.2018.0075



